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2-Day Mentoring Training Introduction  

Overview 

Malcolm Knowles, considered to be one of the founders of adult learning theory, states in his 

book "The Adult Learner, A Neglected Species" that "Adults are motivated to devote energy to 

learn something to the extent they perceive that it will help them perform tasks or deal with 

problems that they confront in their life situations."  During the introduction to the two-day 

training, trainers will start the training off observing four characteristics of an effective training.   

1. Learning Objectives – trainers will review the learning objectives at the beginning of 

each training module 

2. Involvement – attendees should expect to participant in frequent activities such as role 

plays, games or small group problem-solving activities 

3. Opportunity to Share Experiences – attendees will have time each day to reflect on what 

they have learned and how to apply it to their mentees 

4. Make it Fun – creative and fun activities will be designed into the training to make the 

learning process fun 

TRAINERS NOTE 

This curriculum has been designed for any facilitator to be able to present in any learning 

environment.  To bring a greater impact to your training we suggest identifying facilitators with 

“lived experience” in each module. These facilitators will bring additional insight to the 

curriculum and better prepare your mentors for their mentoring experience.  Providing diversity 

in your facilitators will also increase the opportunity for mentors to be exposed to different….. 

Timeline – 45 minutes 

1. Introduction – (10 minutes) 

2. Agenda Review (5 minutes) 

3. Trends in rates of substance use and adjudication among youth of color (10 minutes) 

4. Group Activity (15 minutes) 

Content 

Introduction 

On behalf of The Council of Southeast Pennsylvania, Inc. and SAMHSA, we would like to thank 

everyone for coming to this two day training.  We are so excited to share in this opportunity 

with you to strengthen your knowledge of youth mentoring.  Before we get started we would 

like to introduce you to the facilitators who will be working with you for the next two days.  

(Facilitators introduce yourselves briefly, thanking everyone for coming and share in your 

excitement for the training)   
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Why are we here today?  Mentoring, at its core, guarantees young people that there is 

someone who cares about them, assures them they are not alone in dealing with day-to-day 

challenges, and makes them feel like they matter. Research confirms that quality mentoring 

relationships have powerful positive effects on young people in a variety of personal, academic, 

and professional situations. Ultimately, mentoring connects a young person to personal growth 

and development, and social and economic opportunity. Yet one in three young people will 

grow up without this critical asset. We would like to introduce Host of Event to further discuss 

the importance of mentoring youth of color (Please read bio prior to introduction) 

Agenda Review 

Attendees will learn the agenda for the two-day training including a review of any training 

materials developed.  We will go over general housekeeping which will include locations of 

training facilities, breaks.  We will also discuss group ground rules for the training such as, 

confidentiality, respect, etc. The concept of the parking lot will be introduced.  The Parking Lot 

is a simple facilitation tool:  you just need a newsprint and Post-it notes. The will be used to 

address comments or questions that may be introduced later in the agenda. Participants will be 

asked to write their comment or question on the sticky note to place in the parking lot.  This 

enables you to send strong messages to participants of a workshop: 

1. “I’ve heard you” 

2. “We won’t forget” 

3. “We will talk about it for sure” 

When the training day ends, we take 10 to 15 minutes to review the items put in the Parking lot 

with the team. 

We seek to identify: 

 Items that must be addressed now (AND so we do NOW) 

 Items that need to be addressed but not right now (so they remain in the Parking Lot) 

 Items that no longer need to be addressed, for example done (so we remove it…) 
 
Trends in rates of substance use and adjudication among youth of color 

Attendees will understand through the use of youth specific statistics the impact substance use 

and adjudication has on youth of color.  To set the background for why we are here, let’s take a 

look at research from The State of America’s Children 2014.  

TRAINERS NOTE 

You do not need to read each bullet point, choose a few that would be relevant to this training 

and introduce them.  Let the mentors know that report is available for download at:  

http://www.childrensdefense.org/library/state-of-americas-children/ 

http://www.childrensdefense.org/library/state-of-americas-children/
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Each Day in America for All Children 

 2 mothers die in childbirth. 

 4 children are killed by abuse or neglect. 

 5 children or teens commit suicide. 

 7 children or teens are killed by guns. 

 24 children or teens die from accidents. 

 66 babies die before their first birthdays. 

 187 children are arrested for violent crimes. 

 408 children are arrested for drug crimes. 

 838 public school students are corporally punished.* 

 847 babies are born to teen mothers. 

 865 babies are born at low birthweight. 

 1,241 babies are born without health insurance. 

 1,392 babies are born into extreme poverty. 

 1,837 children are confirmed as abused or neglected. 

 2,723 babies are born into poverty. 

 2,857 high school students drop out.* 

 4,028 children are arrested. 

 4,408 babies are born to unmarried mothers. 

 16,244 public school students are suspended.* 

*Based on 180 school days a year. 

Moments in America for Children, by Race/Ethnicity 

 Every 3.5 minutes a child is arrested for a drug offense 

o 15 minutes for black children 

o 4.5 hours Asian/Pacific Islander children 

o 5 hours American Indian/Alaska Native 

 Every 8 minutes a child is arrested for a violent offense 

o 15 minutes for black children 

o 12 hours Asian/Pacific Islander children 

o 14 hours American Indian/Alaska Native 

Family Structure and Income 

 Almost 70 percent of all children lived with two parents in 2013 (see Figure 1). However, 

more than half of all Black children and over 30 percent of Hispanic children lived with 

only one parent, usually their mother.  

 Black children were twice as likely as White children to live with neither parent. Usually 

a grandparent or another relative-caretaker parented them. 
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Juvenile Justice 

The most recent data about juvenile justice and youth at risk show that: 

• Child arrest rates decreased nearly by half from 1996 to 2010, and the rate of children in 

confinement decreased by 37 percent. 

• Child arrest rates fell 16 percent from 2009 to 2010 to 1.6 million arrests. Of the 40 states 

reporting sufficient data, all but one (Tennessee) experienced a decline in child arrests in 

that time period. 

• Over 60,000 children were held in residential placement in 2011. Black children were almost 

five times more likely to be in residential placement than White children (see Figure) 

Hispanic and American Indian children were two to three times more likely. 

• In 2011, more than twice as many boys as girls were arrested (730,589 boys and 302,632 

girls) 

• Since 2007, there were decreases in arrests of both boys (30.3 percent) and girls (26 

percent). 

• The number of children in adult prisons has declined by 54 percent since 2000 and by 22 

percent since 2010, but an estimated 250,000 youth are tried, sentenced, or incarcerated as 

adults each year. 
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TRAINERS NOTE 

To bring a connection to the community your mentors represent it is suggested to include state 

statistics to understand the local impact.  These statistics can be found through the Children’s 

Defense Fund www.childrensdefensefund.org 

• 70,191 children were arrested in Pennsylvania in 2012 – a rate of 5,531 out of 100,000 

children ages 1017.  

 3,075 children and youth were in residential placement in 2011 

 54 percent of the children in residential placement were Black, 12 percent were Hispanic, 

and 31 percent were White.   

 28 Pennsylvania children were in adult jails in 2013.  

 Pennsylvania spent 2.6 times as much per prisoner as per public school student in FY2012. 

These are hard numbers to digest, but for many of our youth, this is their reality. It is easy to let 

ourselves think we cannot change the statistics of the world, but we can create a ripple effect 

with just one youth.  I would like to share with you Darryl’s story. (Read following story) 

Invisible Children 

Growing up poor, Black and bright without guidance, by the time Darryl got to high school he 

felt completely ignored, almost invisible. A high-poverty overcrowded school with few 

resources made matters worse. When he was 15 Darryl ran away from home, got arrested and 

sentenced to two months in juvenile detention centers. When he tried to go back to school, 

school officials said without guidance and support he couldn’t come back. They suggested he 

get a G.E.D. Soon he was arrested again. The turning point for Darryl was getting involved as a 

community organizer, finding a mentor, and going through leadership training programs.  

— Darryl Briggs, Lehman College undergraduate student 

Group Discussion:  

What do you think would have happened to Darryl if he had a mentor assigned during his first 

stay in juvenile detention?   

Thank you for your comments and insight, thoughts like the ones that were just shared show us 

you understand the true impact of being a mentor.  We would like to provide you with some 

additional information to demonstrate the impact of mentoring.   

Through Mentoring: 

 Youth are 46% less likely to get involved with drugs 

 59% improve their grades 

 86% went on to higher education  

http://www.childrensdefensefund.org/
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 80% of youth involved in the juvenile justice system who received a mentor did not 

return to that system (Mentoring Partnership of Southwestern Pennsylvania) 

Introduce concept of - COMFORT ZONE 

1. Draw a circle on board (or newsprint) Inside write “Comfort Zone” 

2. Ask the group to tell you about their comfort zones and WHAT makes it so. 

3. They will say things like “I feel safe” or “I feel relaxed” in my comfort zone. 

4. Then draw a larger circle around the smaller one and write “Risk Zone” or “Risk Area”. 

5. Ask the group to describe this. Then ask them “What determines if and when they come out 

of the “Comfort Zone”. 

6. They might say things like “It depends on what they are asked to do or say” or “It depends 

on who is around” etc.  

7. This is when you might say to them that during this group they might be asked to come out 

of their “Comfort Zone” 

8. It is really just an opening to let them realize this is normal. Even something simple like 

talking to one another for the first time is uncomfortable for some. 

 

That is it, pretty simple. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  Risk Zone 

Comfort zone 



Mentoring Training – Introduction to 2-Day Training     7 
 

Group Activity 

EXPECTATIONS  

Now that we have covered some of the basics for the next two days, we would like to know 

what your expectations are.  At your table please take a few minutes to write down your 

expectations for this training.  Ask yourself the following questions:  

1. When you became aware that you would be attending the training, what thoughts entered 

your mind. What did you expect to gain from the training? What specific interests, goals do 

you wish to accomplish while we are together?  

2. Please write your thoughts, then  

a. After 3-5 minutes, ask the group to come up with a consensus list at their table and 

write them on newsprint. 

b. After 5 minutes, inform the group that while we have an agenda, our goal will be to 

incorporate your expectations into the Training.  

3. Please post the newsprint around the room and review with group and compare to formal 

agenda. 

Thank you for letting us know your expectations for the next two days, as you facilitators we 

would like to add our expectations as well. 

 Be Respectful - Silence cell phones, converse during breaks, listen to others attentively 

 Participate - Take turns, ask questions, work as team collaboratively 

 Be prepared - To talk about new ideas or revisit old ideas, to share what you learned 

 

Before we move into Module 1 are there any questions, comments or concerns?   
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Resources 

I. http://smallbusiness.chron.com/four-characteristics-effective-training-program-allows-

employees-learn-18052.html 

II. http://www.childrensdefense.org/library/state-of-americas-children/2014-soac.pdf 

III. http://www.childrensdefense.org/library/data/state-data-repository/cits/2015/2015-children-

in-the-states-complete.pdf 

IV. http://www.mentoringpittsburgh.org/  

 

 

 

http://smallbusiness.chron.com/four-characteristics-effective-training-program-allows-employees-learn-18052.html
http://smallbusiness.chron.com/four-characteristics-effective-training-program-allows-employees-learn-18052.html
http://www.childrensdefense.org/library/state-of-americas-children/2014-soac.pdf
http://www.childrensdefense.org/library/data/state-data-repository/cits/2015/2015-children-in-the-states-complete.pdf
http://www.childrensdefense.org/library/data/state-data-repository/cits/2015/2015-children-in-the-states-complete.pdf
http://www.mentoringpittsburgh.org/
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Module 1: Who We Are and What That Means 

Overview 

In many ways, being a minority in the U.S. has become synonymous with being poor, struggling 

in school, having an absent or uninvolved dad, and being headed toward a life of disadvantage 

and less promise.  We know more about why minority youth fail than we know about why they 

succeed.  The result is an unbalanced picture that overemphasizes the deficits and pays little 

attention to the assets or strengths that minority youth bring to the table.  In this module, 

participants will: 

1. Understand the stages of youth development and how involvement in juvenile justice 

systems will affect their development and opportunities in the community.  

2. Increase awareness of risk and protective factors in youth development 

3. Identify protective factors that can be fostered in youth through mentoring.   

Timeline – 1.5 Hours 

1. Youth Development: Ages and stages of youth (15 minutes) 

2. Youth culture (15 minutes) 

3. Our hopes for the future of our youth (15 minutes) 

4. Disconnection from positive influences (15 minutes) 

5. Resilience and positive influences (20 minutes) 

Content 

Youth Development  

To better understand why youth act the way they do, we need to take a look at youth 

development and what is going on in our youths minds and bodies.  Keep in mind that the brain 

is not fully developed until your mid-twenties, so our youth tend to behavior in an instant 

gratification mindset, and do not always think of consequences before they act.   

Group Activity 

STAGES OF DEVELOPMENT MATCH GAME 

1. Facilitator hands out index cards with stages of adolescence, physical development, 

cognitive development and social-emotional development written on the cards.   

2. The cards are randomly ordered and face down.   

3. Each table receives one set of 4 cards.  When instructed to begin each team turns their 

cards face up and tries to match the following: stages of adolescence, physical 

development, cognitive development and social-emotional development.   
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4. Once the match is correct, tables will work together as a large group to identify what 

they believe are the stages of adolescent development. 

Group Discussion:  

What additional behaviors do you think you may see in the youth you will mentor?   

Stages of Adolescent Development  

   

Stages of 

Adolescence  
Physical 

Development  
Cognitive 

Development  
Social-Emotional 

Development  
  

Early  
Adolescence  

  

Approximately  

11 – 13  

years of age  

  

• Puberty: 

grow body 

hair, increase 

perspiration 

and oil 

production in 

hair and 

skin,  
Girls – breast 

and hip 

development, 

onset of   
menstruation   

Boys – 

growth in 

testicles and 

penis, wet 

dreams, 

deepening of 
voice  

• Tremendous 

physical 

growth: gain 

height and 

weight  

• Greater 

sexual 

interest  

Growing capacity for 
abstract thought  

Mostly interested 

in present with 

limited thought to 

the future 

Intellectual 

interests expand 

and become more 

important Deeper 

moral thinking  

Struggle with sense of 

identity  
Feel awkward about 

one’s self and one’s 
body; worry about being 

normal  

Realize that parents are 

not perfect; increased 
conflict with parents  

Increased influence of 

peer group  

Desire for independence  
Tendency to return to 
“childish” behavior, 

particularly when 

stressed  

Moodiness  
Rule- and limit-testing  
Greater interest in 

privacy  
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Middle  

Adolescence  
  

Approximately  
14 – 18  

years of age  

  

• Puberty is 

completed  
• Physical 

growth 

slows for 

girls, 

continues 

for boys  
  

Continued growth of 

capacity for abstract 
thought  

Greater capacity for 

setting goals  
Interest in moral 

reasoning   

Thinking about the 

meaning of life  

Intense self-involvement, 

changing between high 

expectations and poor 

self-concept Continued 

adjustment to changing 

body, worries about 

being normal  

Tendency to distance 

selves from parents, 

continued drive for 

independence  
   Driven to make friends 

and greater reliance on 

them, popularity can be 

an important issue  
   Feelings of love and 

passion  

  

Late  
Adolescence  

  

Approximately  

19 – 21  

years of age  

  

• Young 

women, 

typically, are 

fully 

developed  

• Young men 

continue to 

gain height, 

weight, 

muscle mass, 

and body 

hair  

Ability to think ideas 

through  

Ability to delay 

gratification  

Examination of inner 

experiences  
Increased concern for 

future  

Continued interest in 

moral reasoning  

Firmer sense of identity  

Increased emotional 

stability  

Increased concern for 

others  
Increased independence 

and self-reliance  
Peer relationships remain 

important  
Development of more 

serious relationships  
   Social and cultural 

traditions regain some of 

their importance  
  

Adapted from the American Academy of Child and Adolescent’s Facts for Families. © All rights 

reserved. 2008  
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Youth culture (back in time exercise) 

Many of the characteristics of adolescence are normal, common, developmental traits and 

consequently don’t vary significantly from one generation to the next. For instance, while many 

adults believe that, in general, teenagers are exceedingly more rebellious than they themselves 

were as young people, rebellion is a common (and perhaps necessary) ingredient in an 

adolescent’s transition into adulthood. Most of us, as teenagers, dressed very differently — 

perhaps even outrageously — by our parents’ and grandparents’ standards. We did things our 

parents didn’t do, spoke differently, etc. 

Group Activity 

BACK IN TIME 

Take the time to remember what it was like to be your future mentee’s age. Discuss at your 

table your thoughts and experiences.  If you think about the following questions, you’ll find that 

much of what you went through at that age, your mentee is also going through: 

For example, when you were in 10th grade:  

 What was a typical day like?  

 What was really important to you at that time?  

 What was your father/mother like? Did you get along? Were you close?  

 Think of your friends. Were friendships always easy or were they sometimes hard?  

 In general, did you feel as though adults typically understood you well? 

Group Discussion:  

Please share with the group your experiences and how you felt thinking back 

It is also important to remember that some things, particularly sociological trends, do change 

dramatically and result in very different experiences from one generation to the next. There is 

significantly more alcohol and drug abuse today than there was when you were growing up 

(although, to be sure, alcohol and drug abuse have always existed); sexually transmitted 

diseases are more common and more dangerous; crime and violence have drastically increased 

throughout the country, particularly in urban areas; single-parent families have become more 

common and greater demands are being placed on all families. 

For example, one mentor had a conversation with his mentee about school dances, which for 

the mentor were filled with fond memories of discovering dating and dancing. For the mentee, 

on the other hand, school dances were dangerous, since gunfire was a common occurrence. 

Obviously, it is important to be aware of these generational changes in lifestyle and children’s 

coping responses to their life circumstances. 
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Remember …  

• Keep in mind that you are the adult — you are the experienced one. Imagine, for a moment, 

what your mentee might be thinking and feeling. In general, young people of all ages, but 

particularly teens, believe they are not respected by adults and worry about whether a 

mentor will like them or think they’re stupid. They are coming to you for help and may 

already feel insecure and embarrassed about the problems in their lives. Thus, it is your 

responsibility to take the initiative and make the mentee feel more comfortable in the 

relationship.  

 It’s also important to remember to be yourself. Sometimes, with the best of intentions, we 

try to “relate” to young people, use their slang and be like “one of the gang.” Mentees can 

see through this facade and may find it difficult to trust people who are not true to 

themselves.  

 Furthermore, you may learn a lot about another culture, lifestyle or age group, but you will 

never be from that group. Don’t over identify with your mentee; s/he realizes you will never 

know exactly what s/he is feeling or experiencing. A mentee may actually feel invalidated by 

your insistence that you know where s/he is coming from. There is a big difference between 

the statements, “I know exactly what you’re feeling” and “I think I have a sense of what 

you’re going through.” It is helpful to paraphrase what you think your mentee has said or is 

feeling and to give examples of similar situations that you have experienced.  

Our hopes for the future of our youth 

Children aren’t born to parents who look at them and ask “what can I do to mess up your life?” 

No, most parents have great hopes and dreams for their children.  We need to continue to 

empower our youth to reach their dreams by giving them hope and supporting them through 

positive interactions.  We understand biological and environmental factors may be a challenge 

for youth, but we also understand that challenges can be overcome.   

Group Discussion:  

As a youth mentor what are your hopes for the future of our youth?  Are they realistic?   

My Brother’s Keeper Community Challenge 

In September 2014, President Obama issued a challenge to cities, towns, counties and tribes 

across the country to become “MBK Communities.” This challenge represents a call to action 

for all members of our communities, and mayors in particular, as they often sit at the 

intersection of many of the vital forces and structural components needed to enact sustainable 

change through policy, programs, and partnerships. 

The MBK Community Challenge encourages communities (cities, rural municipalities, and tribal 

nations) to implement a coherent cradle-to-college-and-career strategy for improving the life 

outcomes of all young people to ensure that they can reach their full potential, regardless of 
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who they are, where they come from, or the circumstances into which they are born. Nearly 

200 mayors, tribal leaders, and county executives across 43 states and the District of Columbia 

have accepted the MBK Community Challenge. 

The six goals of the Challenge are: 

 Ensuring all children enter school cognitively, physically, socially and emotionally 

ready 

 Ensuring all children read at grade level by 3rd grade 

 Ensuring all youth graduate from high school 

 Ensuring all youth complete post-secondary education or training 

 Ensuring all youth out of school are employed 

 Ensuring all youth remain safe from violent crime 

Group Discussion:  

How does the six goals of the Challenge fit into what you have identified as your hopes for the 

future of our youth?  Do you think completion of these goals will help youth with everything we 

have discussed so far?  Can being a mentor help with achievement of these goals?   

Disconnection from positive influences 

WHY IS INFLUENCE IMPORTANT? 

Control over our lives is something we all want. But in a universe in which everything is 

mutually interdependent, none of us has absolute control over anything except ourselves (and 

even over ourselves our control is indirect and partial only). Instead, what we all have in 

abundance is influence, the power of which seems to function linearly: the closer personally 

and physically others are to us, the greater our influence over them, and vice versa. Even more 

interestingly, unlike our attempts to control, our attempts to influence don't require our 

conscious intent. Which is why our ability to influence others is so much more important that 

our ability to control them: we're always exerting influence simply by being who we are, saying 

what we say, and doing what we do. The only real choice we have in the matter is whether or 

not the influence we exert is good or bad. 

Group Discussion:  

What are positive influences to youth?  Who do our youth look up to as role models?  Are they 

really role models?  Why? What happens when those influences are not present?  

Factors that lead to involvement with the child welfare system often contribute and coincide 

with those that bring youth to the attention of the juvenile justice system. 

 Trauma: Trauma experienced prior to and during system involvement can negatively affect 

development for youth involved in both the juvenile justice and child welfare system.  
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 Family: Compromised social and family networks can make it difficult for youth to establish 

prosocial coping mechanisms as they mature emotionally and cognitively. Family tensions, 

which may result from abuse and neglect or out-of-home placement, can make it difficult 

for youth to establish a support network to help them overcome personal barriers to life 

success. 

 Abuse and Neglect: Child abuse and neglect increase the risk of any arrest of a juvenile by 

55 percent, and the risk of committing a violent crime by 96 percent. Persistent 

maltreatment and neglect extending from infancy to adulthood are significantly correlated 

with an increased risk of juvenile delinquency and criminality. 

 Community Resources: Lack of community-based services and supports, especially in 

impoverished, and often minority, communities may lead to cross-system involvement. 

 Substance Abuse/Mental Health: Many youth involved in both systems struggle with 

substance abuse and/or mental health issues. 

Resilience and Positive influences  

Without strong family and social networks, it can be difficult to manage health, succeed in 

school, locate a place to live, and find and keep a job. Without opportunities to acquire new 

knowledge, develop and practice new skills, and safely fail, it can be incredibly challenging to 

succeed personally, socially, and economically. Without well-lit pathways to get back on track 

when bumps in the road arise, young people can get left behind. 

Resiliency can be defined as the capacity to spring back, rebound, successfully adapt in the face 

of adversity, and develop social competence despite exposure to severe stressors. The potential 

for youth to be resilient at any given time depends upon the interaction of the following 

factors: 

 The type and number of risks faced 

 The youth’s vulnerability to stress 

 The internal and external protective factors available 

Being resilient does not mean that youth overcomes the factors that put them at risk. As adults, 

resilient youth still carry many of the emotional scars of their childhood.  What sets them apart 

is that, “despite enormous odds, their lives reveal a clear pattern of recovery, restoration, and 

gradual mastery.” 

The type and numbers of risks faced: 

1. Developmental Stressors: those normative challenges that are predictable and happen to 

most young people as they grow up in our society. 

2. External Risk Factors: are neither predictable nor universal. Some youth may experience 

several, while others experience none. 
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External risk factors can be divided into three basic categories related to their duration and 

impact. 

 An acute external risk factor with short-term consequences. (e.g. parent loses job and is 

re-employed in 6 months) 

 An acute external risk factor with long-term consequences. (e.g. family member injured 

in an accident and permanently disabled) 

 Chronic adversity. (e.g. living in a home with a parent who abuses substances) 

The youth’s ability to be resilient is one key factor in determining how they respond. Youth tend 

to be more resilient when they encounter fewer risks that are short in duration and do not 

damage their primary resources/protective factors. 

Risk is cumulative. Exposure to risk can be likened to stretching a rubber band. We must work 

to diminish the risks, while at the same time build the youth’s capacity to cope and thrive. 

Vulnerability is the susceptibility of an individual to develop problems or to adapt poorly to 

his/her environment. Vulnerability factors increase the impact of stressors/risks on an 

individual. When challenged by adversity, youth are more vulnerable when they have the 

following characteristics: 

 Few internal resources, low self-esteem, learning problems, etc. 

 A low tolerance of stress; a stress-reactive, rather than an easygoing temperament 

 Prenatal exposure to alcohol and other drugs 

 A limited sense of mastery in many areas of their lives 

 A history of severe stressors with limited success in coping with previous stressful 

situations 

Protective Factors, also called assets, are personal or environmental characteristics that protect 

individuals from the negative consequences of being exposed to risk. They protect the 

individual by either reducing the impact of the risk or by changing the way in which a person 

responds to the risks. 

The more protective factors in a youth’s life, the more likely the youth is to be resilient. 

Internal Protective Factors: 

 Social Skills 

 Problem Solving Skills 

 Autonomy 

 Sense of Purpose and Future 

 Biological Buffers 
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External Protective Factors: 

 Strong relationship with caring and supportive adults (the most potent protective factor) 

 Opportunities for success and mastery in at least one area. 

 High expectations for behavior; achievement, and success from the family, school and 

community. 

 Opportunities for participation and contribution in the family, school, and community. 

Protective Factors offer us a more optimistic outlook. They conclude that: 

1. Most youth have self-righting tendencies 

2. Competence, confidence and caring can flourish even under adverse circumstances. 

3. Positive relationships have a more profound impact than do specific risk factors 

4. It is never too late to change a life trajectory. 

5. A focus on protective factors gives us a sense of optimism. 

Family, school and community can provide protection to youth by creating environments that 

offer: 

 Caring and Support 

 High Expectations 

 Opportunities for Participation 

In 1990, Search Institute released a framework of 40 Developmental Assets, which identifies a 

set of skills, experiences, relationships, and behaviors that enable young people to develop into 

successful and contributing adults. Over the following two decades, the Developmental Assets 

framework and approach to youth development became the most frequently cited and widely 

utilized in the world, creating what Stanford University’s William Damon described as a “sea 

change” in adolescent development. 

 

Data collected from Search Institute surveys of more than 4 million children and youth from all 

backgrounds and situations has consistently demonstrated that the more Developmental Assets 

young people acquire, the better their chances of succeeding in school and becoming happy, 

healthy, and contributing members of their communities and society. 

DEVELOPMENTAL ASSETS are those factors that promote resiliency and positive youth 

development  

 External Assets     Internal Assets 

 Support       Educational Commitment 
 Empowerment      Values 
 Boundaries and Expectations    Social Competencies 
 Time Use      Positive Identity 

http://www.search-institute.org/content/40-developmental-assets-adolescents-ages-12-18
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Activity 

40 ASSETS 

 Using the Search Institute 40 Developmental Assets checklist, participants will use the 

40 Assets checklist to complete this activity.   

 They will be instructed look at the checklist from their own perspective at that 

developmental age and check which statements apply to them.  They will have 3 

minutes to complete the form.   

 The trainer will ask them by a show of hands how many had 30 or more checked off 

their list.   

 Participants will then be directed to look at the checklist again, but this thinking about 

the youth we have been talking about, complete the checklist with what statements 

they think apply to that youth.   

 After 3 minutes to complete, the trainer will ask by a show of hands, and keeping your 

hands up, how many checked off 30 or more, 20 or more, 10 or more, less than ten.   

 From experience with this activity many of the participants will have only been able to 

check off less than 20 statements.   

 We will process the information by presenting the Search Institutes research on 

developmental assets and the correlation between the number of assets and risk 

factors.   
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These charts only illustrate the consistent relationship between asset categories and high-risk 

and thriving behaviors. Correlations to other specific high-risk and thriving behaviors that are 

not included here show slightly different associations between other assets categories and 

other developmental outcomes. 

Our role in supporting resiliency in youth: 

1. Offer opportunities to develop significant relationships with caring adults. 

2. Build on social competencies as well as academic skills. Increase children’s sense of 

mastery; provide experiences and opportunities for all children to be successful 

3. Provide opportunities for participation and contribution 

4. Generate resources 

5. Avoid the avoidable; reduce the stressors children don’t need to face. 
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Resources 

I. http://www.nbcdi.org/sites/default/files/resource-

files/Being%20Black%20Is%20Not%20a%20Risk%20Factor_0.pdf 

II. https://www.obamawhitehouse.archives.gov/my-brothers-keeper 

III. https://www.psychologytoday.com/blog/happiness-in-world/201004/the-importance-

good-influences 

IV. http://youth.gov/youth-topics/juvenile-justice/connections-youth-child-welfare-

system#sthash.HDmIaFj1.dpuf 

V. http://www.ytfg.org/wp-content/uploads/2015/11/Investing-in-Well-Being-small.pdf 

VI. http://www.search-institute.org/research/developmental-assets 

VII. http://www.search-institute.org/system/files/a/InsightsEvidence-11-03.pdf 

 

http://www.nbcdi.org/sites/default/files/resource-files/Being%20Black%20Is%20Not%20a%20Risk%20Factor_0.pdf
http://www.nbcdi.org/sites/default/files/resource-files/Being%20Black%20Is%20Not%20a%20Risk%20Factor_0.pdf
https://www.obamawhitehouse.archives.gov/my-brothers-keeper
https://www.psychologytoday.com/blog/happiness-in-world/201004/the-importance-good-influences
https://www.psychologytoday.com/blog/happiness-in-world/201004/the-importance-good-influences
http://youth.gov/youth-topics/juvenile-justice/connections-youth-child-welfare-system#sthash.HDmIaFj1.dpuf
http://youth.gov/youth-topics/juvenile-justice/connections-youth-child-welfare-system#sthash.HDmIaFj1.dpuf
http://www.ytfg.org/wp-content/uploads/2015/11/Investing-in-Well-Being-small.pdf
http://www.search-institute.org/research/developmental-assets
http://www.search-institute.org/system/files/a/InsightsEvidence-11-03.pdf
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Module 2: Surviving the Game: Juvenile Justice Systems 

Overview 

We know that youth and young adults, by their nature, engage in risky behavior, some of which 

may be unlawful.  The Youth Justice Work Group identifies in “A Blueprint for Youth Justice 

Reform”, that we need to stop the school-to-prison pipeline. When a youth’s behavior requires 

an intervention by the justice system, age-appropriate and cost-effective diversion programs, 

including mentoring, should be offered.  In this module participants will: 

1. Understand the juvenile justice system and the impact to youth of color 

2. Increase awareness of successful aftercare and reconnection approaches to the community 

to engage youth in positive behaviors 

3. Identify how your role as a mentor can create a range of effective community-based 

supports to meet the diverse needs of justice-involved youth 

4. How to foster a supportive culture for youth and law enforcement. 

Timeline – 1.5 hours 

1. System overview (15 minutes) 

2. Involvement of youth of color (15 minutes) 

3. Challenges and struggles as a result of involvement in juvenile justice systems and 

educational experiences (20 minutes) 

4. Reconnection approaches (10 minutes) 

5. Your role as a mentor (5 minutes) 

6. Strengthening relationships with youth and law enforcement (30 minutes) 

Content 

System overview 

The first juvenile court in the United States was established in Chicago in 1899, more than 100 

years ago. In the long history of law and justice, juvenile justice is a relatively new development. 

The juvenile justice system has changed drastically since the late 1960s, due to Supreme Court 

decisions, federal legislation, and changes in state statutes.  

Perceptions of a juvenile crime epidemic in the early 1990s, brought about by a number of 

reasons, including media scrutiny, focused the public’s attention on the juvenile justice 

system’s ability to effectively control violent juvenile offenders. As a reaction, states adopted 

numerous legislative changes in an effort to crack down on juvenile crime. In fact, through the 

mid-1990s, nearly every state broadened the scope of their transfer laws, exposing more youth 

to criminal court prosecution. Although the juvenile and criminal justice systems have grown 

similar in recent years, the juvenile justice system remains unique, guided by its own 
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philosophy—with an emphasis on individualized justice and serving the best interests of the 

child—and legislation, and implemented by its own set of agencies. 

TRAINERS NOTE 

This would be a good opportunity for your facilitator with “lived experience” to discuss their 

experiences with the juvenile justice system and the process they went through.  If you do not 

have someone with lived experience it would be beneficial to have someone who works within 

the juvenile justice system provide an overview.    

 

Common Steps in Juvenile Justice Proceedings: 

1. At arrest, a decision is made either to send the matter further into the justice system or to 

divert the case out of the system, often into alternative programs.   

2. Most delinquency cases are referred by law enforcement agencies 

a. 83% in 2010 

3. Intake departments screen cases referred to juvenile court for formal processing 

a. Responsibility of the juvenile probation department and/or the prosecutor’s office 

b. Determine if there is sufficient evidence to provide allegation results in dismissal or 

formal intervention 
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c. Formal intervention will result in wither a delinquency petition or a petition to 

transfer case to criminal court 

4. During the processing of a case, a juvenile may be held in a secure detention facility 

5. Juvenile court may transfer to criminal court 

a. Centers on the juvenile’s amenability to treatment in the juvenile justice system 

6. Prosecutors may file certain cases directly in criminal court 

a. Cases involving serious offenses 

7. After adjudication, probation staff prepare a disposition plan 

a. Assessment of the youth, available support systems, and programs 

8. Most youth placed on probation also receive dispositions 

9. The judge may order residential placement 

10. Juvenile aftercare is similar to adult parole 

a. Juvenile is under supervision of the court or juvenile justice system for a period of 

time 

11. Status offenses and delinquency case processing differ 

a. Some states handle status offense as a dependent matter, providing social services 

Involvement of youth of color 

Let’s look at some data collected from 2010 on youth offenders in custody.   

A disproportionate number of delinquency cases involved black juveniles 

In 2010, blacks constituted 16% of the juvenile population but 33% of the delinquency caseload 

Although a majority of delinquency cases handled in 2010 involved white youth (876,400 or 

64%), a disproportionate number of cases involved blacks (451,100 or 33%), given their 

proportion of the juvenile population. In 2010, white youth made up 76% of the juvenile 

population (youth ages 10 through the upper age of juvenile court jurisdiction in each state), 

black youth 16%, American Indian youth 2%, and Asian youth 5%.
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The racial profile of delinquency cases overall had a greater proportion of cases involving black 

juveniles in 2010 (33%) than in 2001 (29%) and, conversely, a smaller proportion of cases 

involving white youth. This change was evident in the person, property, and public order 

offense categories, but not in drugs. 

 

Offense profiles for white youth and black youth differed Delinquency caseloads for black 

juveniles contained a greater proportion of person offenses than did caseloads for white 

juveniles and those of other races. For all racial groups, property offenses accounted for the 

largest proportion of cases, and drug offenses the smallest proportion. Person offenses made 

up a slightly larger share of delinquency cases in 2010 than in 2001 for all racial groups except 

Asians. 
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Mentoring Training – Module 2: Surviving the Game:  Juvenile Justice System     26 
 

Group Discussion:  

What does this data mean to you?  Do these numbers surprise you?  Are they consistent with 

what you have seen in your neighborhoods?  What stigma is associated with youth involvement 

in the juvenile justice system?  

Challenges and struggles as a result of involvement in juvenile justice systems and 

educational experiences 

Every year, approximately 100,000 juveniles are released from juvenile detention facilities and 

other out-of-home placements. An out-of-home placement can be disruptive even for juveniles 

who have family, school, or community support. Juveniles released from confinement 

experience other challenges in returning to society.  

Many confined juveniles return to communities with high crime rates and poverty, unstable 

households and family relationships, failing school systems, and unemployment. Juvenile 

offenders—in general—are more likely to struggle with mental health and substance abuse 

issues. 

Based on data from the Census of Juveniles in Residential Placement (1997-2007), OJJDP 

reports that the youth reentry population is overwhelmingly male, a racial minority, and age 15 

or older. Reentry youth do not tend to come from two-parent households. At the time juveniles 

entered custody, 19 percent were living in two-parent households, 56 percent were living with 

one parent, and 26 percent were not living with any parent. Roughly one in eleven juveniles 

report having children of their own. Nearly 25 percent have a sibling who is or has been 

incarcerated, and 25 percent have a father who is or has been incarcerated. 

Juvenile offenders are more likely than their peers to be behind academically. More than half of 

youth in out-of-home placements have not completed the 8th grade, and in state prisons, BJS 

reports that 66 percent of juveniles had between an 9th and 11th grade education. A 2003 

report by National Council on Disability reveals that incarcerated youth are three to five times 

more likely to have special educational disabilities than the general juvenile population. The 

report estimates 20 to 50 percent of incarcerated youth have attention deficit hyperactivity 

disorder and nearly 12 percent are developmentally disabled. 

Juvenile offenders—by default—spend their developmental years in confinement. Although 

they usually serve less than one year in confinement, because of multiple placements, many 

leave the juvenile justice system having spent one-third of their adolescence incarcerated. 

Many released juveniles are also homeless. The Wilder Research Center found that 46 percent 

of juveniles between ages 10 and 17 who are currently homeless have previously been in a 

correctional facility. And 44 percent of the 46 percent were released from confinement into 

unstable housing situations. 
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Sustained family and community relationships are important in providing critical support to 

youth as they face the challenges of young adulthood. In many cases, out-of-home placement 

in either system can exacerbate family and community tensions, making successful integration 

into society as a young adult and the transition to adulthood even more difficult. Allowing 

youth to exit either system without working to repair these family and community relationships 

can reduce a youth’s future success in employment, education, and financial matters.  

Group Discussion:  

What are your thoughts on what we just discussed?  Is this a reality in your communities?  How 

can we change this?   

Reconnection approaches 

Best practices recognize that reentry begins at the time of admission to an out-of-home 

placement and continues beyond the youth’s release and reintegration into the community. 

This reentry continuum consists of three overlapping phases: 1) in facility, 2) the transition out 

of facility and into community, and 3) in community. The three phases overlap, and each 

requires its own set of components to work effectively. The continuum can be further 

separated into five mutually exclusive stages: 
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Some suggestions for successful reconnection are to: 

 Prepare youth for progressively increased responsibility and freedom in the community. 

 Facilitate youth-community interaction and involvement. 

 Work with the offender and targeted community support systems—families, peers, schools, 

and employers—to promote constructive interaction and successful reintegration of the 

youth into the community. 

 Develop new resources and support systems where needed. 

 Monitor and test the ability of the youth and the community to deal with each other 

productively 

Group Discussion:  

What programs are you aware of that would support youth reconnection? Are these programs 

accessible to youth?  Hint: This will help you with building your resource directory 

As a youth mentor it is important to know the role different systems may have in youth 

reconnection.   

Juvenile Justice - The primary goals of the juvenile justice system, in addition to maintaining 

public safety, are skill development, habilitation, rehabilitation, addressing treatment needs, 

and successful reintegration of youth into the community. 

Youth Employment - Knowing how to find and keep a job is not only critical for admission to the 

adult world, it is also an important survival skill. 

Service Learning - Service learning is a strategy that integrates meaningful community service 

with instruction and self-reflection to support academic learning, teach civic responsibility, and 

strengthen communities. 

Preventing Youth Violence - Youth violence and crime affect a community's economic health, as 

well as individuals' physical and mental health and well-being. 

Mentoring - Mentoring relationships can be formal or informal, but the essential components 

include creating caring, empathetic, consistent, and long-lasting relationships, often with some 

combination of role modeling, teaching, and advising. 

Youth Mental Health - Mental health involves being able to navigate successfully the 

complexities of life, develop fulfilling relationships, adapt to change, and utilize appropriate 

coping mechanisms to achieve well-being without discrimination. 

Teen Pregnancy Prevention - Despite declines in teen pregnancy and birth rates in the U.S., the 

national teen pregnancy rate continues to be higher than the rates in other Western 

industrialized nations. 
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Your role as a mentor 

Violent crimes by juveniles peaked between 3 p.m. and 4 p.m. (the hour at the end of the 

school day) and then generally declined hour by hour until the low point at 5 a.m.  

Group Discussion:  

What does this mean to you?  How as a mentor can you support youth?  What are some ideas 

you may have to prevent youth from involvement in the juvenile justice system or to prevent 

recidivism?   

Fostering a supportive culture for youth and law enforcement 

We would be remiss if we did not address the relationships between law enforcement and 

youth of color.  While we do not wish to debate reports in the media, we do want to 

acknowledge there is a great divide that as mentors we can help begin to bridge.   

First, we should take look at the role law enforcement plays in the lives of our youth.  Many 

youth and their families encounter law enforcement in times of crisis, families feel powerless in 

the juvenile justice system due to basic economic and logistical realties the present obstacles.  

Families may not understand how the juvenile justice system works, therefore they are unable 

to advocate for their youth. Relying on public transportation and juggling multiple jobs to make 

ends meet, may make it difficult for families to attend court hearing or meetings, often 

resulting in “family blaming”.   

Law enforcement officers are in positions of authority.  Youth tend to be afraid that they will 

get arrested for saying the wrong thing to an officer, they have a lack of understanding of their 

rights and appropriate ways to exercise them, and are concerned about the impression their 

peers will have if they are seen talking to police officers.  

In a new Pew Research Center national survey conducted by the National Police Research 

Platform, majorities of police officers say that recent high-profile fatal encounters between 

black citizens and police officers have made their jobs riskier, aggravated tensions between 

police and blacks, and left many officers reluctant to fully carry out some of their duties. Three-

quarters say the incidents have increased tensions between police and blacks in their 

communities. About as many (72%) say officers in their department are now less willing to stop 

and question suspicious persons. Overall, more than eight-in-ten (86%) say police work is 

harder today as a result of these high-profile incidents. 

Other survey findings underscore the duality of police work and the emotional toll that police 

work can take on officers. About eight-in-ten (79%) say they have been thanked by someone for 

their service in the month prior to the survey while on duty. But also during that time two-

thirds say they have been verbally abused by a member of their community, and a third have 

fought or physically struggled with a suspect. A majority of officers (58%) say their work nearly 
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always or often makes them feel proud. But nearly the same share (51%) say the job often 

frustrates them. More than half (56%) say their job has made them more callous. 

About seven-in-ten officers say some or most of the people in the neighborhoods where they 

routinely work share their values and beliefs. Officers in larger departments are less likely than 

those in smaller departments to say they share values with the people in the areas where they 

patrol. 

Group Discussion:  

What thoughts or feelings come up when hearing this information? Thinking about your own 

experiences and/or beliefs, what potential challenges may you face discussing 

police/community relations with your mentee? How do you think relationships can be 

improved?  

There are many ways – beyond walking the streets – for officers to engage with their 

communities. A third of all officers say they have spoken to a citizens’ group or a school or 

appeared at a community event in the past month. Where administrators are less likely than 

officers to patrol the streets, they are about twice as likely to appear at community events. 

More than nine-in-ten believe it is important for an officer to know the people, places and the 

culture in the areas where they work in order to be effective at their job. 

An innovative project by the National Network for Safe Communities has developed a 

reconciliation process for law enforcement and communities. The reconciliation process 

typically includes frank acknowledgements, and sometimes apologies, from law enforcement 

about how traditional enforcement has been both ineffective and damaging, and an assurance 

that they intend to do better. The process also often addresses the way communities have 

failed to stand up against local criminal activity and includes discussion about how to work 

together to develop a safer community. This process has proven powerful. It can be an 

uncomfortable step, but it is often necessary for forming a true partnership and rebuilding 

trust. 

The aim of reconciliation is that communities and law enforcement come to see that: 

1. They misunderstand each other in important ways. 

2. Both have been contributing to harms neither desires. 

3. In crucial areas, both want fundamentally the same things. 

4. There is an immediate opportunity for partnership that can concretely benefit both the 

community and the authorities they serve. 

Community policing is a philosophy that promotes organizational strategies that support the 

systematic use of partnerships and problem-solving techniques to proactively address the 

immediate conditions that give rise to public safety issues such as crime, social disorder, and 

fear of crime.   
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Community policing comprises three key components:  

Community Partnerships: Collaborative partnerships between the law enforcement agency and 

the individuals and organizations they serve to develop solutions to problems and increase trust 

in police. 

Organizational Transformation: The alignment of organizational management, structure, 

personnel, and information systems to support community partnerships and proactive problem 

solving. 

Problem Solving: The process of engaging in the proactive and systematic examination of 

identified problems to develop and evaluate effective responses 

Group Discussion:  

What opportunities are there in your community for reconciliation or community policing?   

In Philadelphia, all new police academy cadets and many more experienced officers take part in 

a one-day training that brings together police and youth of color to foster mutual 

understanding and reduce the likelihood that encounters between police and youth will result 

in confrontation and arrest.   

The Pennsylvania Disproportionate Minority Contact (DMC) Youth-Law Enforcement Curriculum 

addresses adolescent development, youth culture, and youth coping strategies, and brings 

youth-police dialogue into the training of law enforcement officers. The curriculum was 

developed by law enforcement officers, juvenile justice stakeholders, community members and 

psychologists with support from the MacArthur Foundation Models for Change and the 

Pennsylvania Commission on Crime and Delinquency. Designed for both police recruits and 

experienced officers, the one-day training helps officers distinguish between normal adolescent 

behavior and criminal conduct and helps officers understand the environmental and 

developmental bases for adolescent behavior. Developed in 2009, the curriculum has since 

been offered to more than 2000 Philadelphia recruits and officers. The curriculum has also 

expanded to Lancaster and Pittsburgh, Pennsylvania and been adapted for use in other states.  

The curriculum is divided into four modules. Modules I and II are based on Minority Youth/Law 

Enforcement forums that have been conducted in Philadelphia since 2003. Cadets observe 

facilitated discussions between minority youth from the community and experienced law 

enforcement officers. Youth from local high schools and community programs participate with 

cadets both as panelists and as audience members. The goal of the panel discussion is to 

identify issues, concerns, and recommendations for improving youth and law enforcement 

relations from the perspectives of experienced law enforcement officers and youth. After the 

panel discussion, the cadets and youth in the audience are given an opportunity to discuss the 

panel in facilitated small groups.  
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In Module III, police cadets and youth are separated for instruction on adolescent development 

and youth culture. Cadets learn about youth culture, adolescent brain development, concepts 

of hyper-vigilance and hyper-masculinity, and the distinctive characteristics of boys’ and girls’ 

coping strategies. Cadets discuss the environmental, physical and biological reasons why 

teenagers think and behave the way they do and how adolescent responses to authority differ 

from adult responses. In a separate session, youth are taught to identify how adolescent 

development, environmental influences, and issues of respect impact their behavior with law 

enforcement. Youth discuss options that can contribute to safe and positive interactions with 

police.  

In Module IV, youth and cadets rejoin to participate in a series of facilitated role-play exercises 

designed to reinforce the previous training and give cadets the opportunity to practice what 

they have learned. 

In Module 3, we will look at what it means to be a mentor.  Research has demonstrated that 

adolescents with at least one high-quality supportive relationship with an adult were twice as 

likely as other youth to be economically self-sufficient, have healthy family and social 

relationships, and be productively involved in their communities. Unfortunately, at-risk youth 

and youthful offenders often have limited contact with positive adult role models with whom 

they can form and sustain meaningful relationships. Mentoring programs can provide the 

opportunity for these young people to establish supportive relationships with positive adult 

role models. 

Incarcerated youth indicate that mentors are valuable as listeners, as sources of information for 

problem solving, and as individuals with whom they can spend positive time. Mentors who 

were ex-offenders were particularly effective because the incarcerated mentees felt that they 

could really understand “where they were coming from”. A positive connection with a caring 

adult is just as important, and can be just as effective, for youth who are incarcerated as it is for 

those youth not involved in the juvenile justice system. 

HOMEWORK 

We would like to help you begin to build your resource directory.  Please bring a list of at least 

three programs that would help build protective factors in youth and/or support reconnection 

approaches for youth.  We will put the resources together for you and send an electronic 

resource directory to you after the training has concluded.    
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Resources 

I. http://www.ytfg.org/2015/12/a-blueprint-for-youth-justice-reform/  

II. http://www.ojjdp.gov/ojstatbb/nr2014/ 

III. http://www.ncsl.org/documents/cj/jjguidebook-reentry.pdf     

IV. https://csgjusticecenter.org/youth/posts/critical-elements-of-juvenile-reentry-in-

research-and-practice/ 

V. http://files.eric.ed.gov/fulltext/ED494129.pdf  

VI. http://youth.gov/youth-topics/reconnecting-youth 

VII. http://www.neglected-

delinquent.org/sites/default/files/docs/NDTAC_MentoringToolkit_Abridged.pdf 

VIII. http://i2.cdn.turner.com/cnn/2017/images/01/10/police.report_final.embargoed.pdf 

IX. http://www.theiacp.org/portals/0/documents/pdfs/juvenilejusticesummitreport.pdf  

X. https://nnscommunities.org/uploads/NNSC_Issue_Brief_Reconciliation.pdf  

XI. https://ric-zai-inc.com/Publications/cops-p157-pub.pdf 

 

 

 

http://www.ytfg.org/2015/12/a-blueprint-for-youth-justice-reform/
http://www.ojjdp.gov/ojstatbb/nr2014/
http://www.ncsl.org/documents/cj/jjguidebook-reentry.pdf
https://csgjusticecenter.org/youth/posts/critical-elements-of-juvenile-reentry-in-research-and-practice/
https://csgjusticecenter.org/youth/posts/critical-elements-of-juvenile-reentry-in-research-and-practice/
http://files.eric.ed.gov/fulltext/ED494129.pdf
http://youth.gov/youth-topics/reconnecting-youth
http://www.neglected-delinquent.org/sites/default/files/docs/NDTAC_MentoringToolkit_Abridged.pdf
http://www.neglected-delinquent.org/sites/default/files/docs/NDTAC_MentoringToolkit_Abridged.pdf
http://i2.cdn.turner.com/cnn/2017/images/01/10/police.report_final.embargoed.pdf
http://www.theiacp.org/portals/0/documents/pdfs/juvenilejusticesummitreport.pdf
https://nnscommunities.org/uploads/NNSC_Issue_Brief_Reconciliation.pdf
https://ric-zai-inc.com/Publications/cops-p157-pub.pdf


Mentoring Training – Module 3: So You Want to Be a Mentor?     34 
 

Module 3: So You Want to Be a Mentor?  

Overview 

According to “the Mentor Guide” from The Mentoring Partnership of Southwestern 

Pennsylvania, mentoring is a time-proved strategy that can help young people of all 

circumstances achieve their potential.  Mentors are caring individuals, who – along with parents 

or guardians – provide young people with support, counsel, friendship, reinforcement and a 

constructive example.  But mentoring is not a one-size-fits-all proposition.  Every young person 

who would benefit from a mentoring relationship has individual needs.  Effective mentoring 

programs offer enough flexibility to help meet each mentee’s personal needs, yet allow 

mentoring relationships to flourish within a safe structure.  Through the use of lecture, group 

exercises and opportunities to share experiences, participants will: 

1. Understand mentoring and how to be an effective mentor to youth 

2. Demonstrate effective communication skills 

3. Address difficult situations and boundary concerns with youth while maintaining the 

mentoring relationship 

Timeline – 6 hours 

1. A Mentor’s Pledge (5 minutes) 

2. Overview of Mentoring (60 minutes) 

3. Benefits of Mentoring (20 minutes) 

4. The Mentoring Life-cycle: Developing the B.E.S.T. Mentoring Relationship (40 minutes) 

5. Communication Skills with Youth (60 minutes) 

6. Increasing Self-Esteem in Youth (45 minutes) 

7. Valuing Diversity (40 minutes) 

8. Mentoring Activities (30 minutes) 

9. Boundaries and Dealing with Difficult Situations (60 minutes) 

Content 

TRAINERS NOTE 

Please mention that the majority of the material shared in this module can be found in the 

“Mentor Guide” developed by The Mentoring Partnership of Southwestern Pennsylvania.  A full 

copy of the guide is provided in your participant handbook. 

A Mentor’s pledge 

Being a mentor does not mean you will only have to give a few hours a week to be a positive 

influence in the lives of youth. It also does not mean the experience will be all fun and games.  

Being a mentor means you are making a commitment to youth that you will be a constant in 
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their lives, where most adults are not, through the good and bad times.  Being a mentor means 

you are making a pledge to yourself and to the youth and their family.  Before you make this 

pledge to youth, you will need to make sure you are ready for this responsibility.   

Overview of mentoring   

Merriam-Webster defines a mentor as someone who teaches or gives help and advice to a less 

experienced and often younger person.  Mentoring is a structured and trusting relationship that 

brings young people together with caring individuals who offer guidance, support and 

encouragement aimed at developing the competence and character of the mentee.   

Mentoring is a time-proven strategy that can help young people of all circumstances achieve 

their potential. Mentors are caring individuals, who — along with parents or guardians — 

provide young people with support, counsel, friendship, reinforcement and a constructive 

example.  

But mentoring is not a one-size-fits-all proposition. Every young person who would benefit from 

a mentoring relationship has individual needs. Effective mentoring programs offer enough 
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flexibility to help meet each mentee’s personal needs, yet allow mentoring relationships to 

flourish within a safe structure.  

Group Activity  

ROLES OF A MENTOR 

Steps:  

1. Give each participant an index card. Ask them to think back to when they were a child or 

youth. (Suggest an age range that is the same as the ages of the children or youth they will 

be mentoring.) Ask them to silently: 

a. Identify one person, preferably someone who is not a relative, who was a kind of 

mentor for them 

b. Think about why that person was important to them and the result for them of that 

person’s interest 

c. Recall the qualities of that person that made her or him so valued, and write down 

two or three of those qualities on the index card 

2. Have participants talk briefly about the mentor they identified and the qualities they valued. 

As they speak, list those qualities on the newsprint. When a quality is repeated, put a check 

mark next to it each time it is mentioned. (For example, the first time someone says “good 

listener,” write that phrase. Each time someone else identifies this quality in his or her 

mentor, put a check mark by the phrase.) 

3. Review the items on the list. Note which were mentioned most often. Then have the 

participants identify which of the qualities might be categorized as “communication skills,” 

such as listening, talking, asking questions, and being nonjudgmental. (Later training 

activities focus specifically on helping mentors develop communication skills, but their 

importance should be emphasized immediately.) 

4. Ask participants—again thinking back to the person they identified—to identify the roles a 

mentor can play in a child’s or youth’s life. List their responses on the newsprint. (These 

might include friend, big brother, big sister, positive role model, resource, guide.) Lead a 

brief discussion about what each of these roles might involve. Be sure participants see that 

a mentor is NOT a parent, teacher, or counselor. 

5. Allow time for participants to talk about their hopes and concerns in their new role. For 

example, which of the qualities that they admired in their “mentors” do they feel fairly 

confident they possess? Which do they need to work on developing? What other concerns 

do they have about their role? 

 

The benefits of mentoring 

Mentors perceive the experience of being identified as a mentor and the process of mentoring 

in highly positive terms. They report that their experiences provided them with a form of 

“cultural capital,” that helped them to make sense of their own past (sometimes difficult) 
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experiences and current challenges; gain insight into the day-to-day lives of youth and develop 

positive, more reciprocal relationships with youth.  

A survey conducted by The Commonwealth Fund found: 

 Three-quarters of the mentors surveyed reported that their experience had had a 

“very positive” effect on their lives. They felt that mentoring provided a break from 

their busy professional lives and a chance to give something back.  

 Eighty-three percent indicated that they learned or gained something personally 

from their mentoring experience, including feeling that they were a better person, 

increased patience, friendship, a feeling of effectiveness and a chance to acquire 

skills.  

Benefits to Mentees:  

 Support for education. Mentors help keep students in school. Students who meet 

regularly with their mentors are 52% less likely than their peers to skip a day of 

school and 37% less likely to skip a class. Mentors help with homework and can 

improve academic skills. 

 Support with day-to-day living. Mentors help improve a young person’s self-esteem, 

providing support for students trying to think through new challenges. Youth who 

meet regularly with their mentors are 46% less likely than their peers to start using 

illegal drugs and 27% less likely to start drinking. Mentors teach young people how 

to relate well to all kinds of people and help young people strengthen their 

communication skills. 

 Support in the workplace. Mentors help young people set career goals and take 

steps to realize them. Through personal contacts, mentors can help young people 

meet industry professionals, find internships and locate job possibilities. Mentors 

can help their mentees learn how to seek and keep jobs. 
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The mentoring life-cycle: developing the B.E.S.T. mentoring relationship 

Most mentoring relationships go through four stages known as the B.E.S.T. stages: 

 

 

These stages are often not clear-cut and they frequently overlap. You may even find yourself 

returning to an earlier phase. This is all part of the normal development of the relationship. 

The Four Tasks of Mentoring  

Understanding the B.E.S.T. Mentoring Relationship  

It is quite normal to be apprehensive about developing a relationship with your mentee. 

Remember that all relationships go through stages: beginnings, middles and endings. The time 

spent in each one of these areas will differ from relationship to relationship, but the 
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progression is uniform. Likewise, all relationships are based on reciprocity and it is essential 

that both parties find the mentoring beneficial. In most cases, those who are willing to move 

through the unsettling beginning phase will find that their relationship will progress and bonds 

will be forged. 

STAGE ONE — BUILDING TRUST Establish a POSITIVE, PERSONAL Relationship  

In this stage, both mentor and mentee are trying to clarify their roles. The relationship is filled 

with anxiety and uncertainty on both sides. As the mentor, you should take the initiative to 

explore mutual interests and find common ground. Trust is just starting to be built at this time 

and can be very fragile. It is common for your mentee to test the limits of the relationship at 

this time. Take your time and be patient. During this phase, you will experience one of the most 

exciting parts of the relationship — communicating with your mentee for the first time. This is 

the phase in which you get to know one another, set ground rules for your relationship and 

most importantly, build trust. 

This is important because sometimes young people question why adults want to mentor them. 

They won’t tell you this, but they need to be reassured that you are doing this for sincere and 

genuine reasons.  

Things to Remember …  

• Create a mutual foundation of trust and respect • Approach problems with an open mind • 

Never assume the role of the parent/caretaker • Be dependable, responsive and highly 

consistent • Fulfill your promises 

Getting acquainted in Stage I  

 Introduce yourself to your mentee and let him/her know how to address you; be 

confident and smile  

 Learn how to pronounce your mentee’s name  

 Use an icebreaker activity to tell about yourself and allow your mentee to tell about 

themselves (thumb balls or getting to know you activities) 

http://www.partnersinmentoring.org/wp-content/uploads/2016/03/80_questions.pdf  

 Be nonjudgmental and maintain composure if he/she initially acts in a shocking manner 

—   the mentee may try to test your limits and do not engage in negative conversation  

 End session (and every session) on a POSITIVE NOTE! (use guided imagery, or short 

meditation, you can also ask your mentee to list one to three things they are looking 

forward to in the week to come) 

STAGE TWO — EXPLORING GROWTH POSSIBILITIES  

Enhancing the Relationship — Help Your Mentee Develop Life Skills 

In this stage, both the mentor and mentee are often somewhat confused about their roles. 

http://www.partnersinmentoring.org/wp-content/uploads/2016/03/80_questions.pdf
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Conversation topics are becoming a mutual decision. Trust is still building, but not complete 

yet. This would be a good time to begin setting goals. Your mentee should begin to see you as a 

resource and be taking a more active role in the relationship.  

 

What are Life Skills? Very simply put, life skills are tools everybody needs to survive, and can be 

as simple as learning the proper way to brush teeth or tie a tie and as complex as knowing how 

to prepare for a college interview. 

Examples of life skills include:  

• personal appearance and hygiene   • goal setting • understanding/appreciating differences   

• money management • perseverance and dedication    • communications • time management     

• teamwork • critical thinking      • decision making • importance of education     •accountability 

STAGE THREE — SUSTAINING THE RELATIONSHIP  

Navigating Challenges  

In this phase, trust has been established and conversation is more comfortable, personal and 

open. Both parties are actively contributing to the relationship; feedback (both negative and 

positive) is given and received without fear of rejection. Goal setting takes center stage as you 

and your mentee do some serious work together. In other words, things are running smoothly. 

Sometimes, despite the positive flow of the relationship, your mentee may present you with 

challenges that they are facing. They see you as a resource, you have established trust, and you 

may appear to them to be the ideal problem solver at this point. In this stage it is important to 

remember that if the trust is compromised in any way, it will slow the progression of the 

relationship. Ways to help:  

 Problem solving — help your mentee assess the problem, identify solutions, review pros   

and cons of the choices and make a decision  

 Discuss what resources and academic preparation are needed to pursue and achieve 

his/her goals. This may include SAT preparation, college and financial aid applications, 

scholarship research, etc.  

 Guide the mentee (and their family if appropriate) toward the community, educational 

and   economic resources that are available and explain ways to utilize them  

 Don’t lend money (injecting money or gifts into the relationship places it in jeopardy)  

 Avoid acting as professional case manager; view your role as a friend, guide, advocate  

STAGE FOUR — TRANSITIONING  

Should you Continue or End the Relationship?  

Transitions - or any change, for that matter - can be frightening, but you can ease the fears and 

make transitions smoother by preparing for them.  Research tells us that it is essential that 



Mentoring Training – Module 3: So You Want to Be a Mentor?     42 
 

mentors and mentees discuss the end of their relationship and mutually decide whether to 

continue or conclude your time together.  Ideally, you and your mentee will explore the topic 

long before the likely endpoint of the relationship and at that time, you can decide to continue 

the match or end the relationship.  This will give you the opportunity to reflect on your 

relationship with each other (accomplishments, setbacks, etc.) and freely discuss whether or 

not to continue the relationship.  

When a relationship is about to end, it is important that you ‘close the match’ or end it well. 

Many times, closure is a celebration for matches that have successfully completed the program 

or reached the maximum age limit.  Whether the closure is the result of the program ending or 

due to unforeseen circumstances that require you to end the relationship, it is critical that you 

spend time to plan a final activity/meeting with your mentee.  By participating in training, you 

are already taking steps to ensure that you will fulfill your commitment as a mentor.  However, 

some relationships may have to terminate abruptly or early. 

When it’s time to end your relationship, it’s best if you can do so on a positive note.  Some 

suggestions to help you include:  

1. Celebrate when your match goals are reached. Evaluate if this a natural ending or do 

you both need to renegotiate new goals?   

2. Talk to your mentoring support staff if you see things coming to a natural point of 

closure.  Taper off visits over time.  Transition from weekly visits to less frequent 

interactions.  

3. Communicate the reason for closure and ensure everyone is on the same page.  

Make closure or transition a real celebration - Celebrate the positive growth in the relationship 

and the completion of goals. Involve staff and parents in the celebration, if appropriate.   

Facilitate reflection – remember and recall the highpoints & fun times in the relationship.  Use 

pictures and other mementos to create a visual remembrance of your relationship.  Reflect on 

how you have each changed and grown because of your time together.   

Transitions are part of every relationship.  Make sure the natural transitions in your relationship 

with your mentee are handled with insight and care.  And just like every aspect of a mentoring 

relationship, an ending handled well becomes another life lesson for your mentee to learn 

from. 

Communication skills with youth 

To develop the B.E.S.T. mentor/mentee relationships you must possess strong communication 

skills.  Miscommunication can be a primary cause for frustration between the youth and adult 

relationship.  At times each person may feel the other is speaking in a different language.  It is 

important to understand the difference between ineffective communication and effective 
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communication.  First we will work together to understand the impact ineffective listening may 

have on your relationship.   

 

Activity: 

Listening Exercises in Dyads (10 Minutes) 

1. Pair up with someone you do not regularly work with 

2. One person will talk for 5 minutes while the other listens 

a. RULE – The listener may not ask questions or comment; only non-verbal 

communication cues may be used 

3. Then switch roles and continue for another 5 minutes 

Processing (5 minutes) 

 What was it like being the listener? 

o Were you able to hear what the talker was saying? 

o What did you notice about the behavior of the talker? 

 What was it like being the talker?  

o Did you talk the entire five minutes or stop?  Why? 

o How did you feel when you were facing the listener?  

Ineffective communication skills can cause frustration to all parties involved.  Ask yourself the 

following questions to avoid these barriers to listening: 

1. During conversations are you focusing on what you’re going to say next rather than 

what the speaker is saying? 

2. Are you making judgments about the speaker or what they are saying? 

3. Are you taking everything the speaker says and relating it to your own experiences 

rather than understanding how the speaker uniquely experiences it? 

4. Are you offering your solution before the speaker finishes what they have to say? 

5. Are you jumping in and arguing with the speaker at an early stage? 

6. Are you pretending to be listening when you really aren’t? 

7. Are you responding to an emotional statement with a strictly factual answer? 

Remember, youth often feel their voice is not being heard, especially by adults.  As a mentor 

you will need to check in with yourself and make sure you do not check out when you are 

working with your youth.  

Now that we have identified what not to do, let’s look more closely at how we can improve our 

listening and communication skills.  First we will watch a short video and then talk in more 

detail about what was discussed. 
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Video: You Tube: Improve Your Listening Skills with Active Listening (Mind Tools) 

https://www.youtube.com/watch?v=t2z9mdX1j4A 

Helpful Communication Skills  

The following four communication skills are very helpful for mentors to develop and practice. 

These skills are particularly useful when your goal is to open up communication with a young 

person. They are also useful skills that you can help your mentee develop: 

1. Active Listening  

Active listening is an attempt to truly understand the content and emotion of what the other 

person is saying by paying attention to verbal and non-verbal messages. The task is to focus, 

hear, respect and communicate your desire to understand. This is not the time to be planning a 

response or conveying how you feel. 

Active listening is not nagging, cajoling, reminding, threatening, criticizing, questioning, 

advising, evaluating, probing, judging or ridiculing. 

Skills to Use: • Eye contact; • Body language: open and relaxed posture, forward lean, 

appropriate facial expressions, positive   use of gestures; and • Verbal cues such as “um-

hmmm,” “sure,” “ah” and “yes.” 

Results of Active Listening: • Encourages honesty — helps people free themselves of 

troublesome feelings by expressing   them openly; • Reduces fear — helps people become less 

afraid of negative feelings; • Builds respect and affection; and • Increases acceptance — 

promotes a feeling of understanding. 

When you actively listen, you cooperate in solving the problem — and in preventing future 

problems.  

2. “I” Messages  

These messages give the opportunity to keep the focus on you and explain your feelings in 

response to someone else’s behavior. Because “I” messages don’t accuse, point fingers at the 

other person or place blame, they avoid judgments and help keep communication open.  At the 

same time, “I” messages continue to advance the situation to a problem-solving stage.  

For example: “I was really sad when you didn’t show up for our meeting last week. I look 

forward to our meetings and was disappointed not to see you. In the future, I would appreciate 

it if you could call me and let me know if you will not be able to make it.” 

Avoid: “You didn’t show up, and I waited for an hour. You could have at least called me and let 

me know that you wouldn’t be there. You are irresponsible.” 

https://www.youtube.com/watch?v=t2z9mdX1j4A
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Take care that the following actions and behaviors are congruent with an honest, open heart: • 

Body language: slouching, turning away, pointing a finger; • Timing: speaking too fast or too 

slow; • Facial expression: smiling, squirming, raising eyebrows, gritting teeth; • Tone of voice: 

shouting, whispering, sneering, whining; and • Choice of words: biting, accusative, pretentious, 

emotionally laden. 

Results: “I” messages present only one perspective. Allowing the other person to actually have 

a point of view and hearing it doesn’t mean that he or she is right. “I” messages communicate 

both information and respect for each position. Again, this skill moves both parties along to the 

problem-solving stage.  

3. Paraphrasing  

Paraphrasing focuses on listening first and then reflecting the two parts of the speaker’s 

message — fact and feeling — back to the speaker. Often, the fact is clearly stated, but a good 

listener is “listening between the lines” for the “feeling” part of the communication. Using this 

skill is a way to check out what you heard for accuracy — did you interpret what your mentee 

said correctly? This is particularly helpful with youth, as youth culture/language change 

constantly. Often words that meant one thing when mentors were young could have an entirely 

different meaning for youth today. 

Examples of fact: “So you’re saying that . . .”  “You believe that . . .”  “The problem is . . .” 

Examples of feeling: “You feel that . . .”  “Your reaction is . . .”  “And that made you feel . . .”  

Paraphrases are not an opportunity to respond by evaluating, sympathizing, giving an opinion, 

offering advice, analyzing or questioning. 

Results: Using active listening skills will enable you to gather the information and then be able 

to simply report back what you heard in the message — the facts and the attitudes/feelings 

that were expressed. Doing so lets the other person know that you hear, understand and care 

about his or her thoughts and feelings.  

4. Open-Ended Questions  

Open-ended questions are intended to collect information by exploring feelings, attitudes and 

how the other person views a situation. Open-ended questions are extremely helpful when 

dealing with young people. Youth, teenagers especially, tend to answer questions with as few 

words as possible. To maintain an active dialogue without interrogating, try to ask a few 

questions that cannot be answered with a “yes,” “no,” “I don’t know,” or a grunt. 

Examples: “How do you see this situation?”  “What are your reasons for . . . ?”  “Can you give 

me an example?”  “How does this affect you?”  “How did you decide that?”  “What would you 

like to do about it?”  “What part did you play?” 
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Note: Using the question “Why did you do that?” may sometimes yield a defensive response 

rather than a clarifying response. 

Results: Because open-ended questions require a bit more time to answer than close-ended 

questions (questions that can be answered by “yes,” “no,” or a brief phrase), they give the 

person a chance to explain. Open-ended questions yield significant information that can in turn 

be used to problem solve. 

Body Language  

Body language (also known as non-verbal language) is a powerful way to communicate, though 

many people don’t realize it. It is many times more powerful than the words we say. For 

example, if someone is telling you that she is really glad to have met you, but her arms are 

folded across her chest and she is looking behind you at someone else, do you believe what she 

is saying, or do you doubt her sincerity?  

Make it a point to give your mentee your undivided attention — that means stop checking your 

watch, responding to e-mails or phone calls, or twiddling your thumbs. Let your mentee know 

that you are interested in what they have to say. Young people will be watching you and 

judging your sincerity, and if your actions are contrary to your words, you will lose what you 

have tried to build with your mentee.  

Using Vocabulary  

Think back to when you were a teen. Do you remember the language you spoke? Remember 

how adults criticized your language, dress and music? The same is true today. Does that mean 

that you should be trying to talk like your mentee? Absolutely not! If you do you will probably 

look foolish and lose your credibility with your mentee. Also, every job has its own jargon. Make 

sure you don’t confuse your mentee with words only you know. What words/terms do you use 

in your job that others might not understand? In our daily lives our language may vary based on 

our audience (i.e. we may speak differently to a friend or family member than we would with a 

supervisor at work). As a mentor, we have an opportunity to help youth understand that we 

use different languages in different environments.  

Giving Feedback  

1. Feedback should be well-timed. Do not embarrass the young person or make an issue of 

something in front of other people. Even positive feedback needs to be timely. Hugging 

an adolescent or commenting on school performance in front of peers could be 

embarrassing. Remember, don’t let too much time pass “looking” for the right moment.  

2. Be Specific. Whether praising or working through problems, always be specific. For 

example: You may say “your math grade has gone up, you are really working hard and 
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putting forth effort in math.” That is something specific that the student will remember 

— and build from rather than saying “you’re doing a good job.”  

3. Be Empathetic. Mentees are not looking for sympathy. As a mentor, offer an 

opportunity to have someone willing to listen with a sensitive ear who will also try to 

understand their perspective.  

4. Eliminate Distractions. Make sure your mentee understands that he/she has your 

undivided attention.  

Successful Communication Outcomes 

 

Every person has different ideas about what “ideal” communication looks like and consists of in 

a group mentoring relationship. However, if the following statements are expressed at the end 

of the mentoring program, chances are you probably exercised effective communication on a 

regular basis. 

 S/He Listened to Me!  

 S/He Respected Me!  

 S/He Was Demanding, But Realistic!  

 S/He Helped Me!  

 S/He Was Firm, But Fair!  

 S/He Was Consistent!  

 S/He Set a Good Example for Me!  

 S/He Made Me Stretch and Grow!  

 S/He Was Interested in What I Had to Say! 

Communication Roadblocks  

Thomas Gordon, in his book Parent Effectiveness Training, identifies several styles of 

communication that discourage and cut off communication. These are often styles exhibited 

between parents and their children and can develop in the mentor-mentee relationship.  Here 

are examples of each style (so that you can avoid them!): 

 Ordering, directing and commanding: telling the person what should be done. “Don’t 

stay out past midnight!” 

 Warning, admonishing, threatening: pointing out consequences that will occur if the 

young person does something he/she is not supposed to do. “If you don’t get at least a 

B on your test, you can just forget about the football game this weekend.” 

 Moralizing, exhorting, preaching: telling a person what to do. “You shouldn’t even 

consider having sex until you are married.” 

 Judging, criticizing, disagreeing, blaming: giving negative judgment or feedback. “That’s 

a very immature and selfish way of looking at things.” 
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 Discounting feelings with feigned compliments, giving misleading, distracting feedback.  

“I think you are good looking. I don’t know why having braces bothers you.” 

 Name calling, ridiculing, shaming: embarrassing a person, putting a person down. “You 

are acting like an idiot.” 

 Reassuring, sympathizing, consoling, supporting: trying to make a person feel better by 

denying his/her feelings or convincing the person that the situation isn’t as bad as 

he/she thought. “So you broke up with your girlfriend. Do you know how many times I 

got dumped when I was your age? Tons!” 

 Probing, questioning, interrogating: searching for causes, motives, and reasons to help 

you find a solution to another person’s problems. “What’s going on in your classes? Are 

you worried about your grades? Are you thinking about dropping out of school? 

Group Discussion:  

The youth we are working with have had experience with the juvenile justice system and 

substance abuse.  What may be some of the communication roadblocks they have experienced?   

Activity 

COMMUNICATION SCENARIOS 

Work in your group to discuss these scenarios and role-play the mentor/mentee relationship 

using the active listening and communication techniques we just discussed.   

1. Your mentee is 11 years old. You have been meeting for more than two months, and she 

has never expressed an opinion about how you and she should spend your time 

together. You always suggest the activities. When you suggest one, she always says, 

“That’ll be OK.” When you suggest more than one and ask her to choose, she says, “It 

doesn’t matter which one.” When you ask her to suggest what she’d like to do, she says, 

“Anything will be nice.” You know it’s important for her to share in the decision making 

and in your meeting today you’ve decided to try to deal with this situation. 

2. Your mentee is 13 years old. This is only your third meeting with him. His family recently 

moved and, as a result, he started going to this school just last month, after the school 

year had already started. He hadn’t said much about school during your first two 

meetings. In fact, he hadn’t said much about anything. But today when you meet, you 

immediately see that he has a black eye. You ask him what happened. “Nothing,” he 

says. “I just got into a fight in the cafeteria.” 

3. Your mentee is seven years old. You have been meeting with him for six weeks and he 

has always seemed to enjoy your time together. But when you meet with him today, it 

seems like nothing can make him happy. He doesn’t want to play computer games or 

read a story together, or play catch — all things he usually enjoys. He finally agrees to 

work on putting together a Super Monsters puzzle with you, but when the puzzle is 
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halfway complete, he knocks all the pieces onto the floor and starts kicking them across 

the room. 

4. Your mentee is 12 years old. During the first two months of your relationship, things 

seemed to be going well between you. But then she didn’t show up for your last two 

meetings. You phoned again and set up another meeting, this time arranging to pick her 

up in your car. She is home when you arrive there, and she gives you a big smile when 

she sees you. But you’re upset about the missed meetings and feel you have to talk 

about it. 

Increasing self-esteem in youth 

Video: https://www.youtube.com/watch?v=J_yzKe0lnxA 

Young people need a mentor to create opportunities for them to enhance their self-esteem. 

Foster their self-esteem by valuing your mentee and by showing commitment and concern on a 

consistent basis. Expose the youth to positive experiences — choose activities that are 

guaranteed to provide a sense of success and accomplishment. Have you ever had a bad self-

esteem day? Maybe your hair doesn’t look good or your pants are too tight. Think about how 

you feel. Just like you, young people will have bad days. Perhaps an outing that you thought 

would be wonderful is not well received by your mentee. Do not take it personally. Their 

reaction may have nothing to do with you or your role as a mentor. We all have bad days. Your 

challenge as a mentor is to help the young person work through those times and learn how to 

cope appropriately.  

Self-Esteem is a sense of …  

… Belonging … Competency … Worthiness  

At this time in their lives, adolescents are just beginning to challenge the information they 

receive as well as testing a person’s commitment to their word. Again, it is critical that as 

mentors we follow-through and remain consistent. We stand to lose credibility with youth if we 

are not consistent with what we say and what we do. Mentees will be testing the character of 

their mentors. Young people are very perceptive and will know when you are being honest and 

sincere. Resist the temptation to say what you think they want to hear because you hope to 

make them happy. Be honest. If you are uncomfortable with a question or don’t know the 

answer, just say so. In some cases, the experience could be used as a learning opportunity.  

Factors that help build self-esteem include:  
 

 Finding work you love or developing the capacity to love your work   

 Developing an open mind, tolerance and respect of others  

 Keeping an open mind to learn more; being receptive to learning from others 

 Addressing basic needs, including staying physically healthy  

https://www.youtube.com/watch?v=J_yzKe0lnxA
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 Being able to communicate with others without either one of you feeling “put down” 

Striving for a Sound Foundation: Emotional Well-Being 

To deal with the forms of stress and overall life changes created by the onset of adolescence, 

individuals must have a strong grasp of their own emotional well-being. Emotional well-being 

can be defined as one’s ability to relate to other people, feel comfortable with self, cope with 

disappointments and stress, solve problems, celebrate successes and make decisions. 

Emotional well-being is built upon the foundation of a positive and healthy self-esteem. Self-

esteem can be viewed as an evaluative component of self-image. Self-esteem is the positive or 

negative manner in which people judge themselves. It is also the degree to which an individual 

sees himself or herself as competent, belonging and worthwhile to society.  

Self-esteem is the foundation for emotional well-being. There are activities and more 

information in this section to assist the mentor in helping his/her mentee build self-esteem and 

address problems caused by low self-esteem. Self-esteem is also the source of many ills a 

person can perpetrate against himself/herself or others. It is the one of the most fragile of 

human elements. It is important for mentors to observe their mentees’ self-esteem, to talk to 

them about how they feel about themselves, and to help them find a way to see their own self-

worth. 

Group Discussion:  

What are some things that you have experienced in your lives that have helped to increase your 

self-esteem?  How often do we take the time to point out something positive in another person, 

or do we tend to always focus on the negative?  

Valuing diversity 

Activity 

The Herman Grid  

Goals - To discover that first impressions of people are not always true. 

Instructions 

Pass out copies of the Herman Grid to each learner. Ask them to share their impressions and if 

they see gray dots at the white intersections. Are the Gray spots really there? This is an 

example of how we sometimes see things that are not really there. 

Discussion 

Have you ever had a wrong first impression of someone who had a different background or 

came from another culture? Has someone from a different back-ground or another culture ever 

had the wrong first impression of you? 
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Ask participants to share and discuss their examples in the large group or in small groups 

How we associate with other people and express ourselves is diversity. There are all kinds of 

assumptions and stereotypes based on gender, size, clothes, etc. As much as we all try to be 

objective, we all have some theories about people based on stereotypes. Try to be aware of 

your thoughts, responses and assumptions as you work with others and recognize that others 

will be encouraged to do the same. Supporting an environment that welcomes differences in 

abilities, individual attributes and personalities allows people to contribute their best every day.  

Young people need a mentor to help them see that diversity goes beyond race and gender. 

Diversity includes all of the wonderful things that we put on the walls. Personal expression is a 

form of diversity. How we associate with our peer group and express ourselves is diversity. 

Think back to when you were a teen. What did adults think about your clothes, hairstyle, the 

music that you listened to? Many young people have not had much exposure to other 

communities. Expand their world. Visit the many festivals and cultural events that exist in your 

communities; encourage youth to go outside their immediate neighborhood to experience 

other cultures. 

Stereotyping  

This unit addresses one of the most critical training needs that has surfaced in surveys of 

mentors and volunteer coordinators: the need to help mentors deal with diversity. Some 

mentors talked about “culture shock” in reference to their initial apprehension and lack of 

familiarity with, and/or understanding of, the world from which their mentees came. When you 

think about it, it is normal and natural to feel a certain amount of apprehension about meeting 

someone for the first time, especially if it’s expected that you will become a trusted friend. Add 

to that a significant difference in age, in socioeconomic status and/or in racial and ethnic 

background and it is easy to understand why this is such a critical issue for mentors. 

Toward a Broad Definition of Cultural Diversity 

Many mentor programs prefer to match mentees with mentors who come from similar 

backgrounds in terms of race, socioeconomic status, etc. Often this is not possible, and mentors 

are matched with young people who may look and act very differently than they do and whose 

backgrounds and lifestyles may be dissimilar to their own. 

Culture, in this sense, is more than race or ethnicity. It encompasses values, lifestyle and social 

norms, and includes issues such as different communication styles, mannerisms, ways of 

dressing, family structure, traditions, time orientation and response to authority. These 

differences may be associated with age, religion, ethnicity and socioeconomic background. A 

lack of understanding and appreciation of cultural diversity can result in mentors becoming 

judgmental, which may prevent the development of a trusting relationship. 
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What Can You Do?  

As in many other situations, knowledge is the key to understanding. Below are descriptions and 

examples of different diversity issues. Each has the potential to cause misunderstandings 

between a mentor and a mentee. However, cultural understanding is not something you can 

learn exclusively from a textbook. Talk to your mentee about his or her background and 

ancestry, about what life is like at school or home, or with his or her friends. Find out the 

reasons for what he or she does. Your program director, other mentors, friends and coworkers 

may also have insights into cultural differences. 

As you begin to learn and understand more about your mentee, you will be less likely to make 

negative value judgments. We hope that these examples will help you become more 

knowledgeable about and encourage you to explore your mentee’s cultural background. 

Ethnic Diversity 

If your mentee comes from a different ethnic background, learn about the values and traditions 

of that culture. Such things as the role of authority and family, communication styles, 

perspectives on time, ways of dealing with conflict and marriage traditions vary significantly 

among ethnic groups. 

For example, people from Scandinavian and Asian cultures typically are not comfortable dealing 

directly with conflict. Their approach to problems or disagreements is often more subtle and 

indirect. Consequently, a mentee from one of these cultures may find it difficult to discuss a 

problem with candor. Similarly, many Asian and Hispanic families emphasize respecting and 

obeying adults. For them, disagreeing with an adult, particularly a family member — or in this 

case a mentor — is forbidden. Conversely, the role and style of communication of some African 

Americans is much more direct and assertive. 

Many Asian cultures have unique courtship and marriage traditions. For example, a Hmong girl 

typically marries before age 18 and most often is expected to marry a Hmong man of her 

parents’ choosing. She may have no choice about whom she marries. 

Ethnic groups can also vary in terms of their beliefs about and orientations toward time. For 

instance, some Native Americans may follow an inner clock, which they believe to be more 

natural, rather than adhering to a predetermined agenda or timetable. 

Families that have recently arrived in this country often develop distinct reaction patterns. 

Children of recent immigrants typically react negatively to their parents’ insistence that they 

follow the “old ways.” These children are often ashamed of their culture and their traditions. 

They may even be ashamed of their parents. Mentors can help their mentees celebrate the 

uniqueness of their culture by showing curiosity and interest in the history and traditions of 

their mentees’ cultures. 
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Obviously, these are gross stereotypes. They are used here only to demonstrate the range of 

diversity among different ethnic groups. It is your task as a mentor to learn about ethnic 

diversity from your mentee, from your observations and from discussions with program staff so 

that you can better understand the context of your mentee’s attitudes and behavior. 

Socioeconomic Diversity 

Often, mentors come from different socioeconomic backgrounds than their mentees. While 

one may have grown up on a farm, the other may never have been outside of the city. One may 

own a house, while the other may not know anyone personally who owns a new car, let alone a 

house. A mentee’s family may move frequently, perhaps every few months, and may not have a 

telephone. A mentee may have to share a very small apartment with many people. A mentor 

must learn that many things s/he may have taken for granted are not necessarily common to 

all. These types of cultural differences are common between mentor and mentee and require 

time and understanding for an appreciation of their significance. Remember, however, that 

poverty is color-blind, i.e., many white people are poor, many people of color are not and 

dysfunction can occur regardless of income, geographic location or level of education. Try not 

to make assumptions. 

Exploring and Valuing Diversity 

It is important to realize that there are psychological effects of chronic poverty. Some mentees 

may develop a short-term “culture of survival” attitude. A mentor may comment that her 

mentee, who comes from a very poor family, spends large sums of money on things she 

considers frivolous (the example she gives is $100 jeans). Poverty often prevents people from 

believing that their future holds any promise of getting better. Saving money and investing in 

the future is a luxury they don’t believe they have. Buying a pair of $100 jeans when you don’t 

have enough food to eat may very well be a function of the “take what you can get while you 

can get it” perspective of chronic poverty. 

Cultural Reciprocity 

An important but often forgotten aspect of cultural diversity is the mutuality of the mentoring 

relationship, which is what we call cultural reciprocity. This phrase refers to the fact that 

mentors and mentees alike can benefit from their increased understanding of others who may 

at first seem unfamiliar. For the mentor, a greater breadth and depth of understanding of 

others can facilitate better relationships at work, at home and in other social situations. As your 

mentee begins to trust and know you, s/he will begin to learn about life outside a limited circle 

of peers and discover new opportunities and ways of doing things: you can be a model for your 

mentee. The more options we have, the better off we’ll be. 
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As mentors, please remember to consider the following:   

 Youth culture has unique rules. Young people often experiment with dress and 

behavior. You will need to distinguish typical, rebellious adolescent behavior from 

broader cultural differences.  

 You will encounter differences. Mentees often differ from their mentors in age, racial or 

ethnic background and/or in socioeconomic status.  

 Diversity is a two-way street. You may represent a different world to your mentee. For 

example, your mentee may know of no one else who has a career like yours.  

 Be understanding and nonjudgmental. Your mentee may come from a world very 

different from your own. Taking time to share your world and learn about theirs is a 

win-win.  

 Share your culture. Young people are curious. Answer their questions with patience, 

using this questioning and answering as a means to build trust. 

What other issues are raised when young people become adolescents and what are the most 

effective ways to address these issues? While mentoring programs are not intervention 

programs, they can help young people to make decisions or seek professional help regarding 

serious issues that they may be facing.  

Mentors, remember that communication styles can vary from culture to culture. For example, 

in some cultures people opt for a subtle approach to resolving conflict. Other cultures 

encourage direct confrontation. Some frown upon contradicting adults altogether. 

Mentoring activities 

You and your mentees have met, started to get acquainted, and talked in general terms about 

who you are and what you might do during your mentoring partnership. Now what? The most 

important thing to remember is that mentoring youth isn’t another meeting or program; it’s a 

relationship. Effective mentoring is your personal involvement in helping mentees develop and 

become all they can be. Time spent doing things together—a series of “mentoring moments”—

is what will build your relationships and change lives. “Layering” your times and conversations 

is less intimidating to youth than is a Big Meeting. 

Mentoring activities will be an important part of building and sustaining your relationship with 

your mentee.  

Group Discussion: 

What are some activities that you feel would benefit the youth population we are working with?   
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Boundaries and dealing with difficult situations  

If something about your mentee is bothering you, first determine whether the behavior is 

simply troubling to you because you would do it differently or it is truly an indication of a more 

seriously troubled youth. 

If, in fact, you feel that a troublesome situation is harmful to your mentee or others, you have 

an obligation to discuss this with your program coordinator. The coordinator will know when 

and where to refer the young person for professional help. For example, if it is a serious 

problem — your mentee’s abuse of alcohol and/or drugs, for instance — the program 

coordinator may refer the mentee to an adolescent drug abuse program.  

It’s important to know what you should and should not do or say to your mentee. You are not 

expected to solve the problem or to be a therapist, but there may be situations where you can 

help. For instance, your program coordinator might suggest that you actively support your 

mentee’s attendance and participation in support groups, or s/he might suggest that you talk 

with your mentee about similar situations that you have either experienced or heard about and 

the ways in which these problems were successfully overcome. Get suggestions from your 

program coordinator about ways in which you can be helpful and supportive. 

Some behavior is not necessarily indicative of a serious problem but can nonetheless be 

troublesome. For example, being chronically late for appointments, adopting certain styles of 

dress or excessive swearing may have negative consequences. While your mentee has the right 

to make decisions about dress, speech and other behavior, you can help by letting him or her 

know:  

 How the behavior makes you feel;  

 What judgments others may make about the mentee as a result of the behavior; and  

 The reactions and consequences s/he might expect from others. 

Example: Let’s say your mentee usually wears torn jeans and a leather jacket with signs and 

symbols on the back, and is quite proud of his or her unusual hairstyle. Although these outward 

differences made you uncomfortable at first, you (being the great mentor that you are!) have 

gotten beyond these “troubling” aspects and realized that in this case “different” does not 

mean “bad.” 

Now your mentee is looking for a job. Initially, you had decided to say nothing about the 

importance of appearances during job interviews, but your mentee is having trouble getting a 

job. You might ask him or her something like: 

 Why do you think you didn’t get the job?  

  What do you think was the interviewer’s first impression of you? What do you think gave 

him or her that impression?  
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 Do you think the impression you gave is one that is helpful in getting a job? What can you 

do about this?  

 If you were 30 years old and owned a business, would you be hesitant to hire someone who 

looked and dressed in a way that was completely foreign to you? 

You might also discuss ways in which your mentee could keep his or her individuality and 

identity (both very important needs in adolescence) yet make a more favorable impression. A 

typical response from a young person might be to refer to the “hypocrisy” and “material 

values” of the adult culture. Don’t mislead or misrepresent the truth — the fact is, like it or not, 

there are standards and norms in certain situations with which one is expected to comply. 

Other Considerations 

Substance Abuse - Peer pressure, family history and popular culture can all contribute to a 

young person’s experimentation with alcohol, tobacco and drugs. Encouraging young people to 

discuss and ask questions about substance abuse is an important step towards engaging their 

trust and allowing them to educate themselves regarding its dangers. Your role as a mentor is 

to make literature and other resources available to them and help them to use those resources. 

By explaining to them why it is not healthy to use/abuse these substances and by taking the 

time to listen, you will give him/her the perspective of a trusted friend.  

Child Abuse and Family Violence Abuse - whether it is physical, sexual or emotional, detracts 

from a youth’s self-esteem in ways that sometimes only professionals can help change. A youth 

may become withdrawn or turn to peers for support and away from authority figures — no 

matter how well meaning. The youth may recreate a family history of violence or abuse in other 

relationships, thus continuing a cycle of self-hatred, shame and hatred or suspicion of others. 

These problems require professional help, and mentors should contact program coordinators to 

find such help, without breaking the youth’s trust in the mentor. A mentor may need to say: 

“I’m concerned for you and I have to report what is happening to you.” 

Depression and Suicide - Depression and suicide are often related to one or more of the issues 

above, compounded by a young person’s inability to find answers to serious questions or 

emotional support for difficult problems. It is important, first of all, to acknowledge the 

seriousness and the difficulty of their issues because adolescents are often encountering such 

problems for the first time. Telling them “It’s just a phase” or “You’ll grow out of it” only verifies 

any beliefs they may have that you just don’t understand. Suicide counseling is a matter for 

professionals, and mentors should contact program coordinators for referrals, with the 

adolescent’s knowledge. In addition to seeking professional help for the youth, mentors can 

listen, provide resources and help the youth to use them, and provide a support system while 

the youth and professional counselor seek answers. 

In a case where a young person’s friend or school mate has committed suicide or has died 

unexpectedly, counseling and emotional support are necessary to prevent others from 
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following suit for many reasons: as a “solution” to problems, as a cry for help or attention, as a 

form of “revenge,” or as a way to resolve feelings of helplessness over the first death. School 

counselors, psychologists and social workers can organize and implement school-wide or area-

wide counseling in such cases.   

Peer Pressure - Today, youth are gathering information, advice, ideas and signals from people 

other than their parents and teachers. They look to their peers for approval, comparison, a 

source of self-esteem and their own identity. It is important to instill a sense of self into young 

people if they are to learn to make educated decisions in situations without input from 

authority figures or their peers. Scolding or playing savior will hinder trust-building, while 

transferring the source of approval from the mentee’s peers to yourself will end up making you 

partly responsible for the mentee’s decisions should they backfire, and will detract from the 

mentee’s ownership of his/ her successes when those decisions prove effective.  

As mentors, our challenge is to help young people see that they have choices and that they can 

connect with positive rather than negative peer groups. In some instances, your mentee may 

have an opportunity to become a leader and direct his/her peers into positive groups. As 

mentors we become a neutral voice, an independent partner, which can have a positive impact 

or influence. 

Emerging Sexuality and Teenage Parenting - Adolescents are discovering who they are, which 

includes their sexuality. Young people in need of intimacy, emotional support or personal 

prestige may turn to or seek out sexual relationships to satisfy these needs and curiosities. For 

these reasons, effective education on sexual issues should include honesty, skills for making 

decisions, protection options, setting goals, setting limits for relationships, fulfilling emotional 

needs without sex and taking responsibility for decisions and their consequences. There are 

many professional organizations that can provide information to help you with these 

discussions. Begin by asking the program coordinator for guidance! 

Activity 

Boundary Scenarios 

At your table discuss the scenarios and come up with a plan to effectively communicate with 

your mentee your concerns and identify activities that will help your mentee in each scenario.  

1. After meeting for six months, Julia finds out that her mentee is failing all but one class. It is 

the beginning of the second semester at school and Julia wants to do everything she can to 

help. She begins to meet with her mentee three to four times a week for long periods of 

time. Her mentee, in turn, cannot get enough of her. She calls her at work, home, and on 

her cell phone. Julia is glad her mentee is relying on her so much, but she is beginning to 

feel tired and overwhelmed.  
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Discussion Points:  

Time Boundaries - Boundary setting and unrealistic expectations seem to go hand in hand. A 

mentor’s role is not to solve all the mentee’s problems single-handedly. Appropriate 

boundaries in regard to the frequency of meetings and phone calls will help to protect the 

volunteer’s ability to be there for his mentee long term. General guidelines to review during 

mentor training in regard to time spent together include:  

 Consistency and frequency of meetings are important elements of a successful 

mentoring relationship. However, spending too much time together can create 

dependency and it will lead to the development of unrealistic expectations on behalf 

of the youth and the family about what a mentoring relationship can and cannot do.  

 Do not feel like you have to solve every problem the mentee has. Seek help from 

staff and community resources often.  

 A child who calls too often or tries to cling to the relationship too hard may be 

worried about being abandoned. Several meetings are not going to satisfy his needs 

or calm his fears. However, setting regular and consistent meetings will help assure 

him that over time, the mentor will be there. Mentors and mentees can create a 

calendar of activities together by scheduling their meetings and the days they will 

talk on the phone. If a mentor does not set boundaries with regard to his personal 

time, he can unknowingly create the very conditions that will lead to burnout and a 

premature ending.  

 

2. Connie and Josie have been matched for almost six months. During one of their weekly 

outings Connie notices that her mentee Josie looks worried and uncomfortable. When 

Connie asks her if she is okay, Josie begins to tell her about her family’s financial difficulties. 

She explains that they will probably be evicted from their apartment and she is worried they 

won’t have a place to go. She mentions she needs a couple hundred dollars to help pay rent 

and goes on to ask her mentor for financial help.  

Discussion Points:  

Money Boundaries - Boundary setting, in the abstract, seems simple and easy to do. When 

mentors are told that they are not to act as their mentee’s ATM machine they chuckle and 

say “of course.” However, in the complexity of day-to-day interactions, setting boundaries 

around money issues is not so easy. Should a mentor help in a financial crisis? Should a 

mentor provide for a mentee’s basic needs? When should a mentor give gifts and how 

much is reasonable to spend on a gift? Who should pay for outings? These are all questions 

that will likely come up in mentoring relationships around issues of money. It is important 

that you spend time prior to the mentor training thinking about these issues and agree as a 

staff on a course of action. Of course, many of the situations that come up in mentoring 

relationships are not black and white. However, it will help your volunteers review different 
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scenarios and get feedback from staff on general guidelines when dealing with money. Here 

are some general suggestions:  

 A mentor’s role is not that of provider. If a young person is going through financial 

difficulties, it is important for mentors to remember that they can help by 

connecting their mentee to the appropriate resources and by being supportive of 

their emotional needs through their friendship. Creating financial dependency will 

only end up causing a rift in the relationship. Mentors who take on financial 

responsibility for their mentees tend to feel used, overburdened, and end up 

resenting the relationship. Trying to solve all the mentee’s problems can create in 

the youth a sense of guilt and dependency. It also sends the wrong message to the 

youth that they are in fact helpless, weak, and unable to solve their own problems. 

 Gift giving should be reserved for special occasions (i.e., birthdays, holidays, 

graduations, etc.). Gifts should also be kept to a reasonable amount. Excessive gift 

giving takes attention away from the relationship. For many youth who come from 

chaotic environments, buying things is sometimes used as a way to compensate for 

the lack of relationship. Volunteers need to send out the strong message that the 

time spent together is the gift. The gift of time and friendship is more valuable than 

any material thing they can give their mentees. RED FLAG: It should also be noted 

that excessive gift giving from a mentor can signal inappropriate, even predatory 

behavior. 

 Mentors should keep their activities simple and reasonable. Though many youth 

love grand activities like going to amusement parks, many say that the most 

significant time spent with their mentor involved simple, day-to-day activities. Going 

on expensive outings can detract from relationship building and it emphasizes an 

inappropriate role of a mentor as the entertainer. Mentors should be encouraged to 

set a budget for their activities. Since most mentors take on primary responsibility 

for paying for outings, it is important for them to plan and to set a budget. This 

should ideally be done with the help of the mentee. Doing so can teach youth 

valuable lessons about money management, but most important, it solicits their 

input for the types of activities they would like to do with their mentor. 

 

3. Josh, a 45-year-old mentor, was matched three months ago with a 14-year-old boy. Josh is 

currently divorcing his wife and is in the middle of court custody proceedings. Needless to 

say, this is a stressful time for him. His mentee, Joel, is a bright and articulate boy whose 

parents are also divorcing. As soon as they met they got along splendidly. They had a lot in 

common and a lot to talk about. Josh is the only person who seems to understand what Joel 

is going through. In turn, Joel has begun to express to program staff how much he admires 

Josh for his ability to handle all the things he is going through. Joel mentions he is glad he is 

able to be there for his mentor.  
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Discussion Points:  

Self-Disclosure Boundaries - Mentors need to be careful about the type of personal information 

they share with their mentee. When disclosing personal information, it is important for 

mentors to ask themselves: What purpose does it serve to share this information? Am I doing it 

because I need the support? Or do I think this information will serve a higher purpose? Will 

sharing information about myself cut off communication or lead to more open communication? 

Here are some general guidelines to lead your mentors through when discussing the topic of 

self-disclosure:  

 Mentors should be careful not to burden their mentee with their own life problems. 

Though mentors greatly grow and benefit from the mentoring relationship, this growth 

should not take place at the expense of a reversal of roles. A mentor’s primary 

responsibility is to be supportive of the youth and listen to her concerns. The motives 

for sharing should always be youth centered, not self-centered.  

 Mentors should be careful not to disclose information that may be inappropriate. The 

specifics of a volunteer’s sex life or the intricacies of their marriage may be information 

that can be shared with other adult friends, but not with a child. Although mentors do 

offer friendship to their mentees, they are not just friends.  

 Mentors should be careful not to shut down communication by talking about personal 

experiences instead of listening first. If a mentee asks, “Did you have sex” an 

appropriate response would be to say, “Are you asking because you are wondering what 

age is appropriate to have sex?” This approach might get youth to think about their own 

life and concerns, rather than divert attention by talking about oneself. If a young 

person really wants to know about their mentor’s personal past and experiences they 

will ask again.  

 When self-disclosure is done in the appropriate context and to an appropriate extent, 

self-disclosure can be a powerful way to connect with youth and build trust. Appropriate 

sharing combined with genuine interaction can empower youth to open up and help 

them to reap the benefits of learning from the experiences of someone they respect.  

 

4. A mentor phones the home of his new mentee to introduce himself and set up a time to 

meet. When he asks for the parent by name, the person answering the phone on the other 

end responds that the parent is not available, but offers to take a message for her. As the 

mentor begins to communicate who he is and why he is calling, the person on the other end 

abruptly interrupts and conveys that she is the parent. The mentor can tell that the mother 

is obviously hiding from something.  

 

Discussion Points: 

Boundaries with Parents - Situations like this can appear very bizarre to a new mentor. It is 

important for mentors to remember that the realities of the families of those they will be 
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mentoring may be very different from their own. Mentors must be very careful not to 

judge, be appalled by, or appear uncomfortable in these differences. These idiosyncrasies 

can provide insights into why a child coming from such a family may handle certain 

uncomfortable or challenging situations similarly (by hiding, running away, avoiding, etc.). 

At the same time, it is imperative that mentors set clear boundaries with families about 

their role and their responsibilities. The mentor’s role is not to try to be a parent or to take 

over the parent role, but rather to provide an additional and very different source of 

support. If those boundaries are not clear, parents may begin to feel threatened and that 

can jeopardize the relationship. Here are some general guidelines to introduce to your 

mentors at the initial training:  

 It is important that mentors remember that the relationship is between them and 

the mentee—not the parents or other siblings. Extending this relationship to other 

family members usually jeopardizes the friendship. Many times the very reason why 

youth are in mentoring programs is because they lack the one-to-one attention they 

need. Advise mentors not to get caught up in an unhealthy cycle by becoming 

involved in the family’s problems. This will lead to the mentor feeling used and it will 

create unrealistic expectations on the part of the parent. Most important, it will take 

the focus away from the youth.  

 Unless it is part of the program structure, siblings should not be part of mentoring 

meetings. Even if the mentee asks the mentor if his sibling can come along, he could 

be doing it because he has been pressured by his parent or sibling, not because he 

really wants to be inclusive. Mentors need to be the one to say NO and to explain 

that it is not recommended by program rules to include another child on the outing. 

(It is important for programs to review the limits of their insurance and liability 

coverage with their mentors. This will help to protect volunteers in case something 

happens during one of the outings.)  

 It is not a mentor’s responsibility to be the family’s babysitter or to give the parent 

“a break.” In general, activities should be planned outside the child’s home and 

should not include other family members or friends, except for very rare occasions.  

 Mentors should discourage confidence by the parent, whether about the child or 

other family problems. If the parent needs help, suggest she contact the office.  

 It is important that the child always be present during any contact the mentor has 

with other family members. Mentors should not give reports on the child to the 

parent or listen to a parent’s complaints about the child. This can cause mentees to 

feel “ganged-up” on. Advise mentors not to let a parent or guardian get them into 

these situations. 
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Resources 

I. http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTMvMDkvMjMvMTdfMjBfN

TZfMzk0X1RNUF9NZW50b3JfR3VpZGVfRklOQUwucGRmIl1d/TMP_Mentor_Guide_FINA

L.pdf?sha=cfedae8f 

II. http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTQvMDUvMDcvMTRfNTRfN

DFfOTM4X1BlZXJfTWVudG9yaW5nX0hhbmRib29rLnBkZiJdXQ/Peer%20Mentoring%20H

andbook.pdf?sha=aa29c204 

III. http://www.merriam-webster.com/dictionary/mentor 

IV. http://www.millersville.edu/mmap/files/Curriculum/100%20Ideas%20to%20Use%20wh

en%20Mentoring%20Youth.pdf 

V. http://www.nwlink.com/~donclark/leader/hermangrid.html 

VI. http://educationnorthwest.org/sites/default/files/training-initial.pdf 

 

http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTMvMDkvMjMvMTdfMjBfNTZfMzk0X1RNUF9NZW50b3JfR3VpZGVfRklOQUwucGRmIl1d/TMP_Mentor_Guide_FINAL.pdf?sha=cfedae8f
http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTMvMDkvMjMvMTdfMjBfNTZfMzk0X1RNUF9NZW50b3JfR3VpZGVfRklOQUwucGRmIl1d/TMP_Mentor_Guide_FINAL.pdf?sha=cfedae8f
http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTMvMDkvMjMvMTdfMjBfNTZfMzk0X1RNUF9NZW50b3JfR3VpZGVfRklOQUwucGRmIl1d/TMP_Mentor_Guide_FINAL.pdf?sha=cfedae8f
http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTQvMDUvMDcvMTRfNTRfNDFfOTM4X1BlZXJfTWVudG9yaW5nX0hhbmRib29rLnBkZiJdXQ/Peer%20Mentoring%20Handbook.pdf?sha=aa29c204
http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTQvMDUvMDcvMTRfNTRfNDFfOTM4X1BlZXJfTWVudG9yaW5nX0hhbmRib29rLnBkZiJdXQ/Peer%20Mentoring%20Handbook.pdf?sha=aa29c204
http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTQvMDUvMDcvMTRfNTRfNDFfOTM4X1BlZXJfTWVudG9yaW5nX0hhbmRib29rLnBkZiJdXQ/Peer%20Mentoring%20Handbook.pdf?sha=aa29c204
http://www.merriam-webster.com/dictionary/mentor
http://www.millersville.edu/mmap/files/Curriculum/100%20Ideas%20to%20Use%20when%20Mentoring%20Youth.pdf
http://www.millersville.edu/mmap/files/Curriculum/100%20Ideas%20to%20Use%20when%20Mentoring%20Youth.pdf
http://www.nwlink.com/~donclark/leader/hermangrid.html
http://educationnorthwest.org/sites/default/files/training-initial.pdf
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Module 4: Mentoring and Youth in Recovery 

Overview 

Adolescence is an important period of physical, social, psychological, and cognitive growth. No 

longer children and not yet adults, adolescents make significant choices about their health and 

develop attitudes and health behaviors that continue into adulthood. Substance use disorders 

among adolescents can impede the attainment of important developmental milestones, 

including the development of autonomy, the formation of intimate interpersonal relationships, 

and general integration into adult society. Similarly, the use of alcohol and illicit substances by 

youth often leads to adverse health outcomes. A person’s recovery is built on his or her 

strengths, talents, coping abilities, resources, and inherent values. It is holistic, addresses the 

whole person and their community, and is supported by peers, friends, and family members. 

After completion of Module 4, participants will:  

1. Increase awareness of youth substance use and the disease of addiction 

2. Learn to support youth and families in understanding the impact of the opioid overdose 

epidemic and the availability and administration of Narcan. 

3. Demonstrate understanding of Recovery Oriented Systems of Care and the many 

pathways to recovery 

4. Assist youth on ways to better navigate the system while coping with behavioral health 

issues.  

5. Understand your role as a mentor in supporting youth in recovery 

Timeline – 2 hours 

1. Youth of Color Substance Abuse (15 minutes) 

2. The Disease of Addiction (15 minutes) 

3. The Opioid Epidemic (30 minutes)  

4. What is Recovery? (15 minutes) 

5. How to Navigate Behavioral Health Systems (20 minutes)  

6. Your Role as a Mentor (15 minutes) 

Content 

Youth of Color Substance Use 

Youth of color disproportionately experience a variety of negative consequences of alcohol use, 

even though their consumption levels are often comparable with, or even lower than those of 

White youth. Due to the proliferation of outdoor advertising in minority neighborhoods, youth 

of color are exposed to images of alcohol and alcohol-related behaviors in their communities on 

a daily basis. 
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 Among youth ages 12 to 17, youth reporting “two or more races” had the highest rate of 

current alcohol use (defined as at least one drink in the past 30 days) at 16.7%.2 Next 

were White youth at 16.1%, Hispanic youth at 15.2%, American Indian/Alaska Native 

youth at 11.9%, African American youth at 10.6%, and Asian-American youth at 6.5%. 

 Although African American and Hispanic youth are less likely than White youth to drink, 

one study of 7th to 12th grade students found that the average number of alcohol-

related problems experienced among African American and Hispanic drinkers was 

higher than among White youth who drank. 

Racial and ethnic minorities currently make up about a third of the population of the nation and 

are expected to become a majority by 2050. These diverse communities have unique behavioral 

health needs and experience different rates of mental and/or substance use disorders and 

treatment access. 

Communities of color tend to experience greater burden of mental and substance use disorders 

often due to poorer access to care; inappropriate care; and higher social, environmental, and 

economic risk factors. 

African Americans 

 There are about 44.5 million African Americans in the United States (about 14.2% of the 

total population). According to data from the National Survey on Drug Use and Health 

(NSDUH) – 2014  

 The rate of illegal drug use in the last month among African Americans ages 12 and up in 

2014 was 12.4%, compared to the national average of 10.2%. 

 The rate of binge drinking (drinking five or more drinks on a single occasion for men) 

among African Americans ages 12 and up was 21.6%–compared with the national 

average of 23%. 

 African Americans ages 12 to 20 in 2014 reported past-month alcohol use at a rate of 

17.3%, compared with the national average of 22.8%. Past-month underage binge 

drinking was 8.5% for African American youth, while the national average was 13.8% 

American Indians and Alaska Natives 

There are about 5.2 million American Indians and Alaska Natives in the United States (about 

1.7% of the total population). American Indians and Alaska Natives experience some of the 

highest rates of substance use and mental disorders compared to other U.S. racial or ethnic 

groups. For instance: 

 The rate of illegal drug use in the last month among American Indians and Alaska 

Natives ages 12 and up in 2014 was 14.9%. 

 American Indians and Alaska Natives ages 12 to 20 in 2014 reported past-month alcohol 

use at a rate of 21.9%, compared with the national average of 22.8%. 
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 Past-month underage binge drinking was 14.3% for American Indian and Alaska Native 

youth, while the national average was 13.8%. 

 In 2010, Native Americans had the highest rate of drug-induced death (17.1%) 

Asian Americans, Native Hawaiians, and Other Pacific Islanders 

 There are about 18.2 million people who identify themselves as Asian American. There 

are also 1.4 million Native Hawaiians or Other Pacific Islanders in the United States. 

According to the 2010 U.S. Census, Asians are the fastest growing racial group in the 

nation. 

 In 2014: 

o Among people ages 12 and up, the rate of illegal drug use in the last month was 

4.1% among Asian Americans and 15.6% among Native Hawaiians or other 

Pacific Islanders. 

o The rate of binge alcohol use was lowest among Asian Americans ages 12 and up 

(14.5%). The binge alcohol use rate was 18.3% among Native Hawaiian or other 

Pacific Islanders. 

o The past-month binge alcohol use rate for youth ages 12 to 20 was 6.7% for 

Asian Americans, compared with the national average of 13.8%. 

o The rate of substance dependence or abuse was 4.5% for Asian Americans and 

10% for Native Hawaiians or other Pacific Islanders. 

Hispanics or Latinos 

 There are about 52 million Hispanics or Latinos in the United States (about 16.7% of the 

total population). By 2050, the number of people in this population group is expected to 

double to about 132.8 million, making up approximately 30% of the total U.S. 

population. 

 Regarding substance abuse among Hispanics or Latinos, data from the 2014 NSDUH 

indicates: 

o The rate of illicit drug use in the past month among Hispanic individuals ages 12 

and up was 8.9%, while the national average was 10.2%. 

o The rate of binge alcohol use among Hispanics or Latinos within this age group 

was 24.7%. Alcohol use in the last year among people ages 12 to 17 was 23.9% 

for Hispanic youth. 

Substance Use Disorders 

Substance use disorders occur when the recurrent use of alcohol and/or drugs causes clinically 

significant impairment, including health problems, disability, and failure to meet major 

responsibilities at work, school, or home. 
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In 2015, approximately 20.8 million people aged 12 or older had a substance use disorder (SUD) 

related to their use of alcohol or illicit drugs in the past year, including 15.7 million people who 

had an alcohol use disorder and 7.7 million people who had an illicit drug use disorder. 

 

Understanding the Disease of Addiction 

Addiction is a primary, chronic disease of brain reward, motivation, memory and related 

circuitry. Dysfunction in these circuits leads to characteristic biological, psychological, social and 

spiritual manifestations. This is reflected in an individual pathologically pursuing reward and/or 

relief by substance use and other behaviors. 

Addiction is characterized by inability to consistently abstain, impairment in behavioral control, 

craving, diminished recognition of significant problems with one’s behaviors and interpersonal 

relationships, and a dysfunctional emotional response. Like other chronic diseases, addiction 

often involves cycles of relapse and remission. Without treatment or engagement in recovery 

activities, addiction is progressive and can result in disability or premature death. 

Genetic factors account for about half of the likelihood that an individual will develop addiction. 

Environmental factors interact with the person’s biology and affect the extent to which genetic 

factors exert their influence. Resiliencies the individual acquires (through parenting or later life 

experiences) can affect the extent to which genetic predispositions lead to the behavioral and 

other manifestations of addiction. Culture also plays a role in how addiction becomes actualized 

in persons with biological vulnerabilities to the development of addiction. 

Other factors that can contribute to the appearance of addiction, leading to its characteristic 

bio-psycho-socio-spiritual manifestations, include: 

 The presence of an underlying biological deficit in the function of reward circuits, such 

that drugs and behaviors which enhance reward function are preferred and sought as 

reinforcers; 

 The repeated engagement in drug use or other addictive behaviors, causing 

neuroadaptation in motivational circuitry leading to impaired control over further drug 

use or engagement in addictive behaviors; 

 Cognitive and affective distortions, which impair perceptions and compromise the 

ability to deal with feelings, resulting in significant self-deception; 

 Disruption of healthy social supports and problems in interpersonal relationships which 

impact the development or impact of resiliencies; 

 Exposure to trauma or stressors that overwhelm an individual’s coping abilities; 

 Distortion in meaning, purpose and values that guide attitudes, thinking and behavior; 

 Distortions in a person’s connection with self, with others and with the transcendent 

(referred to as God by many, the Higher Power by 12-steps groups, or higher 

consciousness by others); and 
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 The presence of co-occurring psychiatric disorders in persons who engage in substance 

use or other addictive behaviors. 

Addiction is characterized by: 

 Inability to consistently Abstain; 

 Impairment in Behavioral control; 

 Craving; or increased “hunger” for drugs or rewarding experiences; 

 Diminished recognition of significant problems with one’s behaviors and interpersonal 

relationships; and 

 A dysfunctional Emotional response. 

The power of external cues to trigger craving and drug use, as well as to increase the frequency 

of engagement in other potentially addictive behaviors, is also a characteristic of addiction, 

with the hippocampus being important in memory of previous euphoric or dysphoric 

experiences, and with the amygdala being important in having motivation concentrate on 

selecting behaviors associated with these past experiences. 

The Opioid Epidemic  

The United States is in the midst of a prescription opioid overdose epidemic. In 2014, more 

than 28,000 people died from opioid overdose, and at least half of those deaths involved a 

prescription opioid. Many more became addicted to prescription and illegal opioids. Heroin-

related deaths have also increased sharply, more than tripling since 2010. In 2014, more than 

10,500 people died from heroin. According to Centers for Disease Control and Prevention (CDC) 

data, health care providers wrote 259 million prescriptions for painkillers in 2012, enough for 

every American adult to have a bottle of pills.  

Opioids include illegal drugs such as heroin, as well as prescription medications used to treat 

pain such as morphine, codeine, methadone, oxycodone (OxyContin®, Percodan®, Percocet®), 

hydrocodone (Vicodin®, Lortab®, Norco®), fentanyl (Duragesic®, Fentora®), hydromorphone 

(Dilaudid®, Exalgo®), and buprenorphine (Subutex®, Suboxone®).  Opioids work by binding to 

specific receptors in the brain, spinal cord, and gastrointestinal tract. In doing so, they minimize 

the body’s perception of pain. However, stimulating the opioid receptors or “reward centers” in 

the brain can also trigger other systems of the body, such as those responsible for regulating 

mood, breathing, and blood pressure. A variety of effects can occur after a person takes 

opioids, ranging from pleasure to nausea and vomiting, from severe allergic reactions 

(anaphylaxis) to overdose, in which breathing and heartbeat slow or even stop. 

Who is At Risk of an Overdose?  

 Anyone who uses opioids for long-term management of chronic cancer or non-cancer 

pain 

 Anyone using heroin 
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 Those receiving rotating opioid medication regimens 

 Those discharged from emergency medical care following opioid intoxication or 

poisoning 

 Those recently released from incarceration or substance abuse treatment and have a 

history of opioid use disorder.  

What to do if you Suspect Overdose?  

An opioid overdose requires immediate medical attention. An essential first step is to get help 

from someone with medical expertise as soon as possible. Call 911 immediately if you or 

someone you know exhibits any of the symptoms listed below. All you have to say: “Someone is 

unresponsive and not breathing.” Give a clear address and/or description of your location.  

Signs of OVERDOSE, which is a life-threatening emergency, include the following:  

 The face is extremely pale and/or clammy to the touch.  

 The body is limp.  

 Fingernails or lips have a blue or purple cast.  

 The person is vomiting or making gurgling noises.  

 He or she cannot be awakened from sleep or is unable to speak.  

 Breathing is very slow or stopped.  

 The heartbeat is very slow or stopped.  

Signs of OVERMEDICATION, which may progress to overdose, include:  

 Unusual sleepiness or drowsiness.  

 Mental confusion, slurred speech, or intoxicated behavior.  

 Slow or shallow breathing.  

 Extremely small “pinpoint” pupils.  

 Slow heartbeat or low blood pressure.  

 Difficulty in being awakened from sleep. 

What is Naloxone?  

Naloxone is what's called an "opioid antagonist." It works by pushing opioids (drugs like heroin 

or prescription painkillers) out of the brain's receptors for opioids. This reverses the overdose 

without affecting much else. Because naloxone works like this, it is incredibly safe, even if the 

person is not having an opioid overdose. Naloxone, also called Narcan by its manufacturer, can 

be sprayed in through the nostrils or injected into a muscle. 

How do I use naloxone? 

 Naloxone is easy to use. For proper usage, always ask your healthcare provider or 

pharmacist when you receive your prescription. 
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 Naloxone may be prescribed for intra-muscular injection, in an auto-injector with audible 

instructions or for intra-nasal (through the nose) administration. See the "Quick Links" on 

right. 

 A special attachment is used when spraying through the nose. For a video on how to use 

naloxone in this way, click here. (Also use tester administrations to show training 

participants)  

    

   

RESOURCES FOR OVERDOSE SURVIVORS AND FAMILY MEMBERS  

Survivors of opioid overdose have experienced a life- changing and traumatic event. They have 

had to deal with the emotional consequences of overdosing, which can involve embarrassment, 

https://www.youtube.com/watch?v=vV3HR_J3Ws8
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guilt, anger, and gratitude, all accompanied by the discomfort of opioid withdrawal. Most need 

the support of family and friends to take the next steps toward recovery.  

While many factors can contribute to opioid overdose, it is almost always an accident. 

Moreover, the underlying problem that led to opioid use—most often pain or substance use 

disorder—still exists and continues to require attention. 

Moreover, the individual who has experienced an overdose is not the only one who has 

endured a traumatic event. Family members often feel judged or inadequate because they 

could not prevent the overdose. It is important for family members to work together to help 

the overdose survivor obtain the help that he or she needs. Recovery is possible!  

 

What is Recovery? 

SAMHSA has established a working definition of recovery that defines recovery as a process of 

change through which individuals improve their health and wellness, live self-directed lives, and 

strive to reach their full potential. Recovery is built on access to evidence-based clinical 

treatment and recovery support services for all populations.  

SAMHSA has delineated four major dimensions that support a life in recovery: 

Health—overcoming or managing one’s disease(s) or symptoms—for example, abstaining from 

use of alcohol, illicit drugs, and non-prescribed medications if one has an addiction problem—

and, for everyone in recovery, making informed, healthy choices that support physical and 

emotional well-being 

Home—having a stable and safe place to live 

Purpose—conducting meaningful daily activities, such as a job, school volunteerism, family 

caretaking, or creative endeavors, and the independence, income, and resources to participate 

in society 

Community—having relationships and social networks that provide support, friendship, love, 

and hope 

10 GUIDING PRINCIPLES OF RECOVERY  

Hope      Relational  

Person-Driven    Culture  

Many Pathways    Addresses Trauma  

Holistic     Strengths/Responsibility  

Peer Support     Respect  

 

Recovery emerges from hope  

The belief that recovery is real provides the essential and motivating message of a better 
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future—that people can and do overcome the internal and external challenges, barriers, and 

obstacles that confront them. Hope is internalized and can be fostered by peers, families, 

providers, allies, and others. Hope is the catalyst of the recovery process.  

 

Recovery is person-driven  

Self-determination and self-direction are the foundations for recovery as individuals define 

their own life goals and design their unique path(s) towards those goals. Individuals optimize 

their autonomy and independence to the greatest extent possible by leading, controlling, and 

exercising choice over the services and supports that assist their recovery and resilience. In so 

doing, they are empowered and provided the resources to make informed decisions, initiate 

recovery, build on their strengths, and gain or regain control over their lives.  

 

Recovery occurs via many pathways  

Individuals are unique with distinct needs, strengths, preferences, goals, culture, and 

backgrounds—including trauma experience—that affect and determine their pathway(s) to 

recovery. Recovery is built on the multiple capacities, strengths, talents, coping abilities, 

resources, and inherent value of each individual.  

 

Recovery pathways are highly personalized.  

They may include professional clinical treatment; use of medications; support from families and 

in schools; faith-based approaches; peer support; and other approaches. Recovery is nonlinear, 

characterized by continual growth and improved functioning that may involve setbacks. 

Because setbacks are a natural, though not inevitable, part of the recovery process, it is 

essential to foster resilience for all individuals and families. Abstinence from the use of alcohol, 

illicit drugs, and non-prescribed medications is the goal for those with addictions. Use of 

tobacco and non-prescribed or illicit drugs is not safe for anyone. In some cases, recovery 

pathways can be enabled by creating a supportive environment. This is especially true for 

children, who may not have the legal or developmental capacity to set their own course.  

Recovery is holistic  

Recovery encompasses an individual’s whole life, including mind, body, spirit, and community. 

This includes addressing: self-care practices, family, housing, employment, transportation, 

education, clinical treatment for mental disorders and substance use disorders, services and 

supports, primary healthcare, dental care, complementary and alternative services, faith, 

spirituality, creativity, social networks, and community participation. The array of services and 

supports available should be integrated and coordinated.  

 

 



Mentoring Training – Module 4: Mentoring and Youth in Recovery     72 
 

Recovery is supported by peers and allies  

Mutual support and mutual aid groups, including the sharing of experiential knowledge and 

skills, as well as social learning, play an invaluable role in recovery. Peers encourage and engage 

other peers and provide each other with a vital sense of belonging, supportive relationships, 

valued roles, and community. Through helping others and giving back to the community, one 

helps one’s self. Peer-operated supports and services provide important resources to assist 

people along their journeys of recovery and wellness. Professionals can also play an important 

role in the recovery process by providing clinical treatment and other services that support 

individuals in their chosen recovery paths. While peers and allies play an important role for 

many in recovery, their role for children and youth may be slightly different. Peer supports for 

families are very important for children with behavioral health problems and can also play a 

supportive role for youth in recovery.  

 

Recovery is supported through relationship and social networks  

An important factor in the recovery process is the presence and involvement of people who 

believe in the person’s ability to recover; who offer hope, support, and encouragement; and 

who also suggest strategies and resources for change. Family members, peers, providers, faith 

groups, community members, and other allies form vital support networks. Through these 

relationships, people leave unhealthy and/or unfulfilling life roles behind and engage in new 

roles (e.g., partner, caregiver, friend, student, employee) that lead to a greater sense of 

belonging, personhood, empowerment, autonomy, social inclusion, and community 

participation.  

 

Recovery is culturally-based and influenced  

Culture and cultural background in all of its diverse representations—including values, 

traditions, and beliefs— are keys in determining a person’s journey and unique pathway to 

recovery. Services should be culturally grounded, attuned, sensitive, congruent, and 

competent, as well as personalized to meet each individual’s unique needs.  

 

Recovery is supported by addressing trauma  

The experience of trauma (such as physical or sexual abuse, domestic violence, war, disaster, 

and others) is often a precursor to or associated with alcohol and drug use, mental health 

problems, and related issues. Services and supports should be trauma-informed to foster safety 

(physical and emotional) and trust, as well as promote choice, empowerment, and 

collaboration.  

 

Recovery involves individual, family, and community strengths and responsibility 

Individuals, families, and communities have strengths and resources that serve as a foundation 

for recovery. In addition, individuals have a personal responsibility for their own self-care and 
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journeys of recovery. Individuals should be supported in speaking for themselves. Families and 

significant others have responsibilities to support their loved ones, especially for children and 

youth in recovery. Communities have responsibilities to provide opportunities and resources to 

address discrimination and to foster social inclusion and recovery. Individuals in recovery also 

have a social responsibility and should have the ability to join with peers to speak collectively 

about their strengths, needs, wants, desires, and aspirations.  

 

Recovery is based on respect 

Community, systems, and societal acceptance and appreciation for people affected by mental 

health and substance use problems—including protecting their rights and eliminating 

discrimination—are crucial in achieving recovery. There is a need to acknowledge that taking 

steps towards recovery may require great courage. Self-acceptance, developing a positive and 

meaningful sense of identity, and regaining belief in one’s self are particularly important. 

How to Navigate Behavioral Health Systems 

Teens tend not to seek out professional help for a variety of reasons. They may not believe they 

need help. They often are not aware of the range of services available. They may be concerned 

about the stigma of obtaining behavioral health services or hesitant to seek out an adult for 

assistance. They may be overwhelmed by everything they have been dealing with in their life 

and cannot imagine adding one more services or obligation. As a mentor you may need to 

advocate on behalf of your mentee for behavioral health services. You may also need to assist 

the youth and their caregivers in understanding supports that are available and how to obtain 

those supports.  One important factor to consider while engaging youth and families is to 

ensure the youths’ voice is heard.   This is a wonderful opportunity to empower youth to 

advocate for themselves.  Having the youth involved in every step and decision will help them 

understand the benefit of supportive services.   

Addressing Practical Barriers to Care 

Many youth encounter real barriers to accessing treatment, and it is sometimes necessary to 

provide guidance and assistance to help parents, caregivers, and youth overcome them.  

Scheduling 

Both parents and adolescents may have difficulty with scheduling appointments. If a family is 

working with other treatment team members, try to coordinate with these members to 

schedule as many appointments as possible on the same day, so that the family has to make 

only one trip to your location. Discuss the possibility of holding sessions before or after usual 

business hours to enable families to schedule appointments around work and school 

commitments. 
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Transportation 

Discuss with the youth and family any potential obstacles they might have to getting to 

appointments regularly. Whenever possible, offer to provide bus or transit passes if the 

treatment center is near public transportation, or connect with programs that can provide this 

service. 

Address child care limitations 

Families may have young children to care for and may not be able to afford child care during 

family sessions or parent sessions. If your agency has access to volunteers, ask them to assist 

with child care while parents are in session. 

Address caregivers’ treatment issues 

Caregivers may need referrals for treatment themselves. Providing independent referrals for 

caregiver treatment may help to alleviate stress on a family. 

Getting Families Involved 

Adolescents whose caregivers are involved and engaged in treatment are more likely to have 

better outcomes than those whose caregivers do not believe that treatment will help and/or 

who are unwilling to work with treatment providers. Specific strategies for involving families in 

treatment include: 

 Foster family motivation. Determine what changes each family member would most like to 

see and incorporate those changes into goals to increase the family’s motivation and 

engagement 

 Validate parents. Validate parents’ past and ongoing efforts to help their adolescent 

 Acknowledge parental stress. Acknowledge parents’ stress and sense of burden (both as 

parents and as individuals) 

 Be an ally for the parent. In addition to trying to manage their teen’s emotional and 

behavioral problems, parents are often overwhelmed by difficulties in their own lives. Be 

sure to provide active support and guidance. 

 Provide education about the nature of behavioral health problems. Families may prefer to 

see their adolescent’s symptoms solely as a medical and/or behavioral problem, and not as 

a behavioral health problem. In the case of substance abuse, for example, families may 

believe that once the adolescent is sober, all emotional and/or behavioral problems will 

disappear. Psychoeducation regarding the nature of substance abuse and emotional 

problems may help family members better understand their adolescent’s issues 

 Address complex family dynamics. Adolescents often come to treatment with complex 

family backgrounds. It is important to identify the family members and/or caretakers who 

have legal custody and practical influence over treatment-related decisions. It is also 
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important to identify others who are most likely to be involved in an adolescent’s care day 

to day, including close friends and mentors who might support the adolescent’s successful 

engagement in treatment. Be particularly sensitive to situations in which an adolescent 

does not live with a biological parent. 

Your Role as a Mentor to Youth in Recovery 

Peer recovery support services, such as recovery community centers, help individuals remain 

engaged in treatment and/or the recovery process by linking them together both in groups and 

in one-on-one relationships with peer leaders who have direct experience with addiction and 

recovery. Depending on the needs of the adolescent, peer leaders may provide mentorship and 

coaching and help connect individuals to treatment, 12- step groups, or other resources. Peer 

leaders may also facilitate or lead community-building activities, helping recovering adolescents 

build alternative social networks and have drug- and alcohol-free social options. Focusing on 

the strength and resiliency of the youth in recovery, you can help them make choices about 

which recovery pathway(s) will work for them.   

What to Discuss with Your Mentee and Family?  

1. Have an honest conversation about prescription and illicit drug use. 

2. Provide education on the dangers of misuse of prescription drugs 

3. Multiple pathway of recovery and what are available to the youth and family.  
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Resources 

I. https://alcoholjustice.org/images/stories/11MI0705_youthofcolor_2.pdf 

II. http://www.samhsa.gov/specific-populations/racial-ethnic-minority 

III. https://www.samhsa.gov/data/sites/default/files/NSDUH-FFR1-2015/NSDUH-FFR1-

2015/NSDUH-FFR1-2015.pdf  

IV. http://www.samhsa.gov/disorders 

V. http://www.asam.org/quality-practice/definition-of-addiction 

VI. https://www.drugabuse.gov/publications/drugs-brains-behavior-science-

addiction/preface 

VII. https://www.hhs.gov/opioids/  

VIII. http://store.samhsa.gov/shin/content//SMA16-4742/SMA16-4742.pdf  

IX. http://www.overdosefreepa.org/naloxone/#basics  

X. http://www.samhsa.gov/recovery 

XI. http://content.samhsa.gov/ext/item?uri=/samhsa/content/item/10007447/10007447.p

df 

XII. https://teens.drugabuse.gov/sites/default/files/podata_1_17_14_0.pdf 
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Module 5: Now What? How to Make Mentoring Work 

Overview 

The Mentoring Effect: Young People’s Perspectives on the Outcomes and Availability of 

Mentoring identifies that the consistent, enduring presence of a caring adult in a young 

person’s life can be the difference between staying in school or dropping out, making healthy 

decisions or engaging in risky behaviors, and realizing one’s dreams.  Young people with 

mentors, especially at-risk youth, have more positive visions of themselves and their futures, 

and they also achieve more positive outcomes in school, the workplace, and their communities.   

Through the use of case scenarios, group activities and discussions, participants will: 

1. Identify existing resources to assist youth in returning to community life. 

2. Demonstrate critical thinking skills as a youth mentor  

3. Understand the importance of self-care as a mentor and the impact on the mentee 

4. Identify methods for sustainability for their mentoring program 

Timeline – 1.75 hours 

1. Identifying Existing Resources (15 minutes)  

2. Case scenarios (45 minutes) 

3. Goal Setting (25 minutes) 

4. Self-care (10 minutes) 

5. Sustaining your program (10 minutes) 

Content 

Aftercare Planning 

Aftercare can be defined as reintegrative services that prepare out-of-home placed juveniles for 

reentry into the community by establishing the necessary collaboration with the community 

and its resources to ensure the delivery of prescribed services and supervision (Altschuler and 

Armstrong 2001).  

Some 100,000 juvenile offenders each year leave out-of-home placements and must 

reintegrate back into the community while overcoming obstacles that threaten a successful and 

effective reentry process (Barton 2006). Though there is no national recidivism rate for 

juveniles, state studies have shown that rearrest rates for youth within 1 year of release from 

an institution average 55 percent, while reincarceration and reconfinement rates during the 

same timeframe average 24 percent (Snyder and Sickmund 2006). There is a definite need to 

provide systematic aftercare services that are designed to address reentry issues, including 

reoffending, that may affect a juvenile offender’s reintegration back into society (Mears and 

Travis 2004; Altschuler 2008). 
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These young people often return to their communities with complex needs, such as physical 
and behavioral health issues and barriers to education and employment. 

The National Reentry Resource Center’s Advisory Committee on Juvenile Justice is developing 
resources for the field to increase the likelihood of successful juvenile reentry and promote 
safer communities. The Committee’s work is currently focused on five key areas emerging in 
youth reentry policy and practice: 

1. Integrating the science of adolescent brain development into the design of reentry initiatives. 

Reentry planning should be grounded in cognitive approaches (e.g., cognitive behavioral 
therapy) that are responsive to adolescent brain development. Furthermore, cognitive 
approaches should be applied through an “ecological model” that contemplates the role of the 
youth’s family, peer group, school and community in dealing with his or her individual issues. 

Case workers and supervision officers should be prepared to 

 Engage the youth’s family as a key partner in supporting the youth’s behavioral change and 
cognitive thought processes. 

 Work with youth to strengthen their relationships with pro-social peers, thereby reducing 
the negative peer influences to which many adolescents are susceptible. 

 Support the youth’s connections to school and/or work, increasing the probability that they 
will be influenced by the pro-social developmental opportunities provided in the school or 
work setting. 

2. Ensuring that reentry initiatives build on youths’ strengths and assets to promote pro-social 
development. 

Approaching youth from a strength-based perspective means identifying and celebrating their 
assets and helping to enhance their positive qualities. Professionals working with youth in the 
juvenile justice system should encourage these youth to take affirmative control over their own 
decision-making. 

3. Engaging families and community members in a meaningful manner throughout the reentry 
process. 

The vast majority of youth return from out-of-home placement to the communities from which 
they were committed. Regardless of whether a youth returns to the care of a family member, 
foster parent, or group home, the youth will more likely than not have some level of 
engagement with his or her family. 

A young person’s likelihood of recidivating can be decreased by strengthening his or her 
family’s capacities as well as intra-family relationships and communication. To promote these 
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connections, juvenile reentry professionals should enlist the assistance of both immediate and 
extended family members, and other community members, from a youth’s first contact with 
the system. 

Professionals can use a variety of techniques to foster improved relationships between families 
and in-custody youth. These techniques include family intervention, identifying a wider range of 
family members who can provide short- and long-term support for the youth, and enlisting 
community assets (e.g., people, places, groups) as part of the youth’s support system after 
returning to the community. Involving these assets and individuals as members of the youth’s 
reentry team can help in his or her reintegration and rehabilitation. 

It is important that professionals engage family as soon as the youth enters care rather than 
waiting for his or her imminent return to the community. Case workers and supervision officers 
should assist families in visiting youth during the period of incarceration, as research has shown 
that family contact during incarceration can result in improved in-facility behavior and post-
release outcomes. If families lack transportation, case workers and supervision officers should 
make every effort to provide rides when they go on institutional visits. Video conferencing 
technology should be used to keep the youth connected to family and other community 
members who will be supportive during and after placement. Video conferencing may also be 
used to 

 Conduct meetings between incarcerated youth and their community schools as part of 
planning for reentry. 

 Conduct job interviews between a youth and a potential employer. 

4. Prioritizing education and employment as essential elements of a reentry plan. 

A youth’s connection to education and employment must be a key part of his or her 
rehabilitation and reentry plan. Case workers and supervision officers should have open lines of 
communication with the youth’s home school and invite the appropriate school officials to 
participate on the youth’s reentry team. Education liaisons or advocates should ensure that the 
youth’s route back into the education system is open and his or her rights are respected. 

If a traditional education path is not feasible, case workers and supervision officers should help 
the youth find work that aligns with his or her interests and strengths. This may involve helping 
the youth obtain a GED and receive training in a particular trade. Engaging community 
members such as workforce development agencies and business owners in reentry initiatives 
can help reentry staff develop effective job training and placement support for youth. 

5. Providing a stable, well-supported transition to adulthood that helps to create lifelong 
connections. 
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The permanency approach can be incorporated into reentry planning by reconceptualizing the 
traditional discharge agreement. This agreement, entered into between the youth, his or her 
family and supervision officer, must identify these longer-term supports. The discharge 
agreement can serve both as a final checklist to ensure all discharged youth have been 
connected to long-term services and as a resource list of appropriate adults in the youth’s life 
who agree to serve as long term supports upon returning to the community. These supports 
may come in many forms, such as a school official, mentor, or adult family member. 

Group Discussion:  

What are some initiatives or programs available to youth to assist with reintegration into 

community life? What challenges might the youth face?  How can you support youth during this 

transition?   

Case scenarios 

TRAINER’S NOTE:  

If your facilitators are comfortable it would be beneficial to the group to act-out one of the role 

plays.  If you are the only facilitator, ask an attendee who has demonstrated a good grasp of the 

material to assist you.  Scenario 11 would be the best one to role-play for the group.  Depending 

on the number of participants you can assign a scenario number range to each table to allow for 

processing of all scenarios in a timely manner.   

Let’s look at the following case scenarios.  At your table please read each scenario assigned to 

you and come up with a plan on how you would respond to the scenario.  Some questions to 

consider: 

 Are you comfortable with this situation? 

 What are potential outcomes if the scenario is not resolved in a positive manner? 

 Is there anyone else that should be aware of this scenario?  

Plan to discuss your plan and the questions with the larger group.  

1. Your mentee is chronically late for your meetings.   How would you respond? 

2. Your mentee is talking about a schoolmate who he doesn’t like; he says that the schoolmate 

“gets on my nerves” and sometimes he’d “like to kill him.” Should you take him seriously or 

brush it off as adolescent melodrama? 

3. Your mentee is gifted in math and you think he/she should major in mathematics in college. 

He/she decides to concentrate on elementary education, which you personally think is a 

waste of his/her talents. Should you say something to him/her? 

4. Your mentee asks how much money you make. How do you respond? 

5. Your mentee is unusually shy. He/she does not look you in the eye and never tells you what 

he/she wants to do. How do you respond? 
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6. You have not yet met your mentee. You have left messages at his/her house but he/she has 

not returned your calls. How do you respond? 

7. Your mentee asks you an extremely personal question. You do not wish to answer this 

question. How do you respond?  

8. Your mentee dislikes a teacher and is failing the class. What approach do you take to help 

him/ her to overcome the negative feelings and to be successful in the class?  

9. Elena, who is 16, tells you she’s thinking of getting a tattoo and wants you to accompany 

her.  She explains that she needs someone over 18 to give permission and her foster mother 

would never go for it.  You’ve been her mentor for less than a month. What do you do?  

10. You and your mentee, 18, have been matched for almost either weeks.  At your last 

meeting, she turned up with bruises and, in the middle of your conversation, admitted that 

her partner is abusing her. What do you do? 

11. You’ve been matched with your mentee, 17, for almost a year.  Before you were matched, 

he had been in and out of the juvenile justice system for drugs and gang-related activity. 

Although he’s been staying on track, he’s been struggling financially, trying to support his 

girlfriend and new baby.  You’ve heard a rumor that he has started to sell drugs again in an 

effort to make more money to pay the bills.  What do you do?  

12. You and your mentee hit it off right away. You were very excited about your match until a 

few weeks ago when your mentee started calling you a few times a day. You are excited she 

likes you so much, but are unsure if the amount of time you are spending on the phone is 

appropriate. You don’t want to hurt her feelings, but you are feeling uncomfortable with 

the calls at work and tired from all the calls at home. What should you do? 

13. Your mentee, 16 years old, has been in and out of foster care homes since the age of five.  

You have been mentoring him for almost nine months.  He calls you at 11:00 p.m. one 

evening, extremely upset, and tells you that his foster mother has just kicked him out of the 

house.  He needs a place to stay, and asks of he can crash at your house.  What do you do?   

Goal setting 

According to Mentors, Inc., goal-setting is a powerful technique for helping you develop a solid 

foundation for future planning and organization. By having an ultimate life goal, you are better 

able to concentrate on related goals and areas for self-improvement. 

Consider these actions as part of the goal-setting process: 

 Establish a relationship of trust.  

 Establish confidentiality as a prerequisite.  

 Directly involve the mentee in setting goals. With the mentor's guidance, the mentee 

articulates each goal, and it must be genuinely his/her goal.  

Tips for Successful Goal Writing 

Be Specific. What do you want to accomplish? 
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Make sure it is something you really want. To make it happen, you need dedication and 

commitment. Think about your goals and confirm whether you are willing to sacrifice the time 

and effort to achieve them. Also, weigh the achievement of your goal to the sacrifices that you 

will have to make to achieve it. If it's worth it, Great! If not, reconsider your goal. 

Break up your goal into smaller sub-goals. If you have a large goal it is a good idea to break it up 

and make little goals that are easy to achieve. Breaking up your goals not only makes your goal 

list less intimidating, it gives you more motivation to succeed. 

Think S.M.A.R.T. When setting goals, a good system to go by is SMART. Writing a blurb for each 

letter and recording it with your goal could help you focus on your goal in the future. 

Specific/Significant: It is great to have a clear concise title to your goal, but you should also 

describe it in more detail. For example, "further my education" could be described with 

"Identify the schools that I want to attend and research why the programs are good choices." 

Measurable/Meaningful: Try to write a goal that you can measure numerically. A goal can be 

much more motivating if you can track and record your progress, and see how you are doing.  

Achievable-Action-Oriented/Realistic -Relevant: Can your goal really be done? Think not only 

about the goal, but about your personal circumstances.  

Timely/Trackable: How much time will you have to put in on a regular basis to achieve this 

goal? How long from now do you plan to achieve this goal? 

Reward Yourself. Give yourself credit for what you are accomplishing. 

Categorize your goals. It is generally good to categorize your goals into areas of your life that 

you would like to improve. Some of the categories you can use are: Health & Fitness, Family & 

Relationships, Enjoyment & Recreation, Social & Friends, Financial & Career, Educational  

Write them down! Probably one of the most important and most ignored steps to effective goal 

setting is to write it down! If you don't write your goal down, you will not remember it. Writing 

your goals and reviewing them daily will give your mind sub-conscious cues that what your 

writing is important, and will help you succeed.  

Review Goals Daily. Writing your goals and then setting them aside to collect dust won't do 

much. It is important to review your goals daily or weekly. Think about them when you wake up 

every morning. Take a look at your goal list when you check your email/Facebook/twitter. Think 

about what you could do that day to help achieve your goal(s). Also, when you are winding 

down for the evening, mentally go through your goals and think about 3 things you have done 

recently that have helped you in one area, or a couple of things that you would like to do soon 

to help you get closer to achieving your goals. 
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Get your family and friends involved. Let your family and friends know what you are doing and 

ask for their support, motivation and any resources they can assist you with. 

Tips for Achieving Your Goals 

It's important to track your goals success to know when you have reached them. It sounds 

simple, but it's important to track the progress you are making. There are several ways in which 

you can achieve this. 

 Keep a Calendar: Keep your goal schedule on the electronic device of your choice. Take 

your goals with you wherever you go. Your laptop, PC, smart phone or tablet can help 

you mark off the days in which you have made progress in the direction of your goals. 

 Keep a Journal: Write in your journal daily about the steps you have taken toward your 

goals as well as the feelings you have on those steps you have taken. 

 Keep a List: Make a list of your goals and cross them off as you accomplish them. 

 Use a goal chart: Use a goal chart or graph to chart the progress of your goals. 

Choosing the Right Method to Track Your Goals 

 Any method will work. The important thing is that you choose a method that works for 

you. You can decide to use only one of the methods mentioned above, come up with 

your own method of tracking goals, or use a combination of methods. 

 The biggest thing you want to keep in mind is that you want a tracking method that 

keeps you focused and motivated. You can start with a list, then take that list and make 

a detailed goal chart. Then hang that chart up where you can see it every day and chart 

your progress as it happens. 

 Goal charts are great motivators, and they are easy to follow. Having it up where you 

can see it every day will keep you motivated to keep pushing forward.  

 The important thing isn't how you track your goals; it's that you do track your goals. So, 

choose one of the goal tracking methods above, or create your own, but make sure the 

method you choose can keep you motivated. 

Why Set Goals?  

One of the most effective ways to build the mentor/mentee relationship is for the pair to 

participate in activities based on the goals of the mentee:  

 If college entrance is a goal, mentor and mentees can tour a campus together  

 If higher academic achievement is a goal, tutoring sessions, lessons on note taking and 

visits to the library are appropriate  

 If career education is a goal, the mentor and mentee can visit the mentor’s workplace  

 The mentor and mentee can work on learning a new skill 

In addition to doing activities, mentors can help build the relationship by:  
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 Monitoring attendance and calling with encouragement when students are absent and 

providing feedback on behavior 

Sample goals may include:  

 Following a Recovery Plan 

 Reentry into the community from placement or detention 

 Going to school and improving grades  

 Learning about college and careers 

 Improving relationship with family members  

 Saving $500 by the end of the year  

 Taking part in community service  

 Learning how to tie a tie correctly 

Goal Setting:  

1. Encourages a problem-solving approach to obstacles  

2. Encourages discipline  

3. Encourages opportunity  

4. Facilitates clear conceptualization of what you want to do 

Activity 

Sample Goal Setting Worksheet  

Develop three goals you will have for your mentor/mentee relationship.  Prepare to discuss.  

Example to show for Discussion:  

Mentor/Mentee Relationship (Sample Mentor Goals)  

A. Meet with mentee (face-to-face) for at least two hours per month.  

B. Talk with mentee at least once per week on the telephone, two phone calls per month must 

be initiated by the mentee.  

C. If a meeting must be missed, it is the mentor’s responsibility to: Contact the mentee prior to 

the meeting, giving at least two hours’ notice, if possible. Reschedule the meeting for another 

time. 

Mentees Want … 

Advice  

You bring a wide range of life experiences to your mentoring relationship. As a result, you can 

be a great source of advice and information. From time to time, your Mentee may need a 

second opinion or a different perspective. You can provide that! Share your experiences. Were 

you involved in a similar situation? What did you do? How did it work out? Be willing to share 

but be sure your mentee is interested first.  Remember that you and your mentee are different 
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people. Your mentee has his or her own values, which may be very different from yours. These 

may lead to very different ideas about what to do.  

Access  

One of the most valuable things you can do is to help connect your mentee with people, 

opportunities, and information that are otherwise out of reach. That’s what access is all about 

— helping your mentee find and get involved in new situations or find new resources. Access to 

resources is one of the most valuable benefits you can offer. 

Advocacy 

Has someone written a letter on your behalf? That’s advocacy! That’s powerful! If your mentee 

needs a job reference or a college recommendation, you can help. But remember, to be an 

effective advocate, you need to know your mentee well. As an advocate, the mentor speaks up 

for the mentee in a situation where a caring adult is needed and is missing. In this role, mentors 

link their mentees to resources to which they have a right to access but might not know exist or 

be able to take advantage of. As an advocate, you can take advantage of the connections and 

associations you have in school, in the community, or with businesses. 

Sustaining your program 

Sustaining a mentoring program involves more than securing new funding when one grant 

comes to an end. It may entail integrating key program activities into other existing projects or 

programs, spinning a program component off as a self-sustaining project, or supporting a 

program partner to take on mentoring activities as part of its agenda. Each of the six strategies 

described below can be used to sustain key mentoring program activities or functions, so that 

you can continue achieving your mentoring related outcomes. 

Leadership 

 Leaders within your organization can champion policy and procedural changes that are 

critical to the program’s success (e.g., developing a protocol for mentor training, 

creating screening procedures for case managers).  

 Leaders across the community can communicate the program’s successes to policy-

making groups or governmental units with the power to support the program over the 

long term. 

Capacity Building 

 Implementing a successful mentoring program involves building staff capacity to carry 

out such essential functions as training mentors and supporting mentoring relationships.  



Mentoring Training – Module 5: Now What? How to Make Mentoring Work     86 
 

 Having more than one staff person participate in a “train the trainer” workshop for an 

Evidence-Based Program (EBP) that the program employs contributes to your 

organization’s capacity to sustain use of the EBP during staff transitions. 

Partnerships  

 Identifying youth who will participate in the mentoring program often requires a 

partnership with schools and/or other organizations (e.g. foster care or juvenile justice 

agencies). The partners can collaborate to create a referral system that works for all 

parties and is sustainable. 

 Community-based organizations may be able to figure out how to collaborate to 

maintain critical mentoring services, or they can team up to pursue funding 

opportunities. 

Communications 

 Your program can use communications strategies to meet a variety of objectives, 

including improved recruitment of mentors and informing and persuading decision 

makers. When crafting a communications message, consider what motivates your target 

audience. Are you reaching out to potential mentors who need to understand the 

rewards of volunteering, to local businesses looking to sustain an educated workforce, 

or to school administrators concerned about truancy and dropout rates?  

 By raising awareness of mentoring as a “win-win” strategy that benefits all involved, 

your program enhances its ability to be sustained. 

Evaluation  

 Share evaluation findings with policymakers and other stakeholders so they’ll 

understand the significant problems your program addresses as well as the evidence 

that the program’s approach is working. Help them to appreciate how mentoring can 

impact the bottom line they’re most concerned with. For example, when speaking with 

probation officers, emphasize how truancy and suspension rates have decreased among 

program participants—a program outcome that translates directly into resources saved 

for the probation department.  

 Use quantitative and qualitative evaluation findings to tell your program’s story (e.g., 

mentors’ reports on positive interactions with mentees, mentees’ reflections on how 

time spent with a mentor has helped them to progress toward a personal goal or to stay 

connected at school). These anecdotes and examples give a human face to the 

program’s positive results. 
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Finance 

 Mentoring programs may find they’re able to develop a revenue stream through local 

government funding or by creating third-party payment mechanisms for providing a 

service. Non-profit organizations increasingly use an array of revenue-generating, 

fundraising strategies to support programs originally supported entirely with grant 

funds.  

 Programs can identify individual donors willing to sponsor mentoring relationships or 

provide in-kind donations of materials or free activities for mentor-mentee pairs. 

Self-care 

The intrinsic rewards often felt by those in helping professions can be deeply meaningful and 

satisfying, but the work is challenging. Professionals need to adopt strategies for self-care.  

1. Maximize the experience of professional success  

 Positive change in the student. Recognize student success, even the small successes. 

Celebrate these successes with students.  

 Recognition by supervisors, work peers, and others. (Hopefully they're reading this.) 

When you are recognized, soak it in!  

 Expert content knowledge. Review the manual, consult with others on a regular basis, 

strive to engage in best practice.  

 Relationship processes. Regularly reflect on how well you built a relationship. Be sure to 

put students first and focus on the relationship as much or more than the “paperwork”.  

2. Strive to continuously develop in your role as mentor  

 Learn new strategies for working with and engaging students by reviewing the manual, 

attending professional development sessions (be sure to ask your coordinator for PD 

when you identify a need!), or talking with other mentors, coordinators, and school 

personnel you work with.  

 Listen to and be open to feedback provided to you from your coordinator, students, 

families, and other individuals you work with.  

 Pursue small tasks within the school that fit into your role and are of interest to you. 

Maybe you love knitting and have some students that expressed an interest – start an 

after-school club to teach knitting. Or maybe you're good at math and have students 

who are struggling – you could help out in the math class and provide extra support to 

your students and to the teacher.  

3. Increase professional self-understanding  

 Regularly reflect on your practices and your attitudes.  

 Learn to identify when you are starting to move toward a low point, such as feeling a 

lack of optimism that students can change, feeling uncommitted in your role, or feeling 

unwilling to persist - and consult with your coordinator or other colleagues.  
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4. Create a “professional greenhouse”  

Meaning, surround yourself with people and activities that will help you grow professionally 

and make you feel supported. It is created when you are:  

 in a work environment that promotes a healthy other-care/self-care balance  

 receiving support from peers and mentors;  

 mentoring others; and  

 having fun.  

5. Minimize ambiguous professional losses  

Lack of closure (like when a student moves or transfers to a new school) can be a major 

stressor for mentors. Anything you can do to try to put some closure on the relationships, 

whether in-person, by phone, or by email - the better for both you and the student.  

6. Focus on balanced wellness (physical, spiritual, emotional, and/or social)  

Cultivate a collection of activities and leisure pursuits as a diversion from work-related 

stressors.  

Group Discussion:  

What are some ways that you practice self-care in each area? What else is important to you in 

creating your “professional greenhouse”? What can you commit to trying in the next month? 

Now that you have gone through two days of developing your strengths as a mentor, let’s look 

back at your expectations and make sure we have covered everything.  (Review the 

expectations) Is there anything we haven’t discussed that you would like to discuss?  If yes, 

process that information.  If no, move on to closing of training. 

Training Closing:  

We would like to thank you for working so incredibly hard these past two days.  We are 

confident you will be excellent mentors to our youth. We would like to show you short video to 

remind you of why you spent these two days with us. After you have watched the video we will 

completer one final activity before evaluations and certificates. 

Video: Dream a Dream - https://www.youtube.com/watch?v=24HqSC9antg 

Activity 

Snowstorm Idea: 

 On a piece of paper write down one thing you have learned 

 Wad up the paper 

 On our signal throw your paper snowballs up in the air 

 Each person pick up a nearby snowball and read it aloud 

 

https://www.youtube.com/watch?v=24HqSC9antg
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Resources 

I. https://www.ojjdp.gov/mpg/litreviews/Aftercare.pdf  

II. https://csgjusticecenter.org/youth/posts/five-emerging-practices-in-juvenile-reentry/  

III. http://www.civicenterprises.net/MediaLibrary/Docs/MENTOR.pdf 

IV. http://www.mentoringpittsburgh.org/media/W1siZiIsIjIwMTMvMDkvMjMvMTdfMjBfN

TZfMzk0X1RNUF9NZW50b3JfR3VpZGVfRklOQUwucGRmIl1d/TMP_Mentor_Guide_FINA

L.pdf?sha=cfedae8f 

V. http://checkandconnect.umn.edu/docs/StrategiesForSelf-Care.pdf 

VI. http://advancementoring.edc.org/sites/advancementoring.edc.org/files/Sustainability%
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